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Audience:  With this resource guide, we aim to support teachers and youth workers who work with middle 

and high school students (6th-12th). 

How to Use this Resource Guide:  
• The book is designed to be flexible. It should be useful to teachers, youth workers, and middle and high 
school students over a semester or year-long class or in several sessions together in an out-of-school setting.

• The guide shares the resources we have found valuable in educating and inspiring us to action, based on our 
research of 2014 Nobel Peace Prize Laureate Kailash Satyarthi and youthrive’s best practices in peace-
building, youth leadership, and community engagement.

• The annual Youth Forum (part of the Nobel Peace Prize Forum) held at Augsburg College in Minneapolis, 
Minnesota features two Nobel Laureates and approximately 1,500 youth and their advisors. This resource 
guide helps sites prepare to participate in the Forum; and should also be helpful to anyone with a interested in 
an exploration of peace-building, inspired by the study of Nobel Laureates.

INTRODUCTION
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Facilitator Tips:  Throughout this resource guide, sidebar notes will provide facilitator prompts.

Technology Applications:  The guide works well to use together as a group on a large screen, or 
individually on separate devices.  For example, groups can:

Facilitator Tip:

This is an example of what the 
Facilitator Tip box looks like.

This is also where you will 
find Social and Emotional 
Learning (SEL) connections 
and Activity Goals.

use the guide 
together as a group

use the guide individually or 
in small groups to explore 

sections on their own

OR
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Explore youthrive’s best practices and proven methods to 
foster engaged youth leadership, meaningful youth-adult 
partnerships, and a culture of peace-building.

YOUTHRIVE’S 
APPROACH
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Use this 
Roadmap to 
guide your 

program year.
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Founded by a passionate group of young people and 
adults in 2005, youthrive operates from its Minneapolis 
base as an intermediary youth development 
organization, providing training and resources to sites 
(schools and community-based organizations) that 
share an interest in its mission of “engaging young 
people with adults in strengthening leadership and 
peace-building skills.”

Executive Director Donna Cook and Associate Director 
Callie Aguilar with some of the youthrive leadership team 
members (from top, left to right: Alma Dominguez, Quincy 
Powe, Jeron Mariani, Shanell McCoy, and Kevin Nguyen) 
Photo by Heather Cook.

YOUTHRIVE
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Minnesota Youth Council members, a statewide 72-member team of youth and 
adults from each congressional district, act out some of the possibilities for 

partnership.  (Photo courtesy of the Minnesota Alliance With Youth.)

Leading as 
Youth and Adult Partners
Fundamental to the work of youthrive is the 
concept of youth and adult partnership, born out 
of a recognition that both perspectives have much 
to offer.  youthrive takes this approach to all its 
work, whether daily office tasks, trainings, or 
community action projects. Optimally, youth and 
adult partnerships are built upon:

• recognition that generational strengths serve as 
both potential sources of difference, and 
sources of growth and learning;

• accommodation of each other’s needs; and,

• mutual respect.
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Peace-Building

youthrive considers peace-building:

1. a prevention strategy against bullying

2. a demonstration of Social and Emotional 
Learning (SEL) skills

That is, if a group of people is willing to invest 
in building community, cultivate empathy, and 
value different perspectives, many of the 
seeds of conflict will dissipate before 
intervention is required. This guide is built on 
the idea that any group of people needs to first 
build that sense of a safe community, which 
will enable them to share personal 
experiences of identity and bias, the 
foundation for the activities included in this 
guide. 

youthrive youth partnered with adults in a flash mob 
dance against gender-based violence, part of the 
international “One Billion Rising” movement. (Photo by 
Bruce Silcox(



youthrive’s approach is rooted in the idea that in order to prevent bullying and 
become a peace-builder, one first needs to cultivate a sense of peace within 
oneself.  From that understanding, an individual can become a 
peace-builder within her/his family, school, and larger 
community.

It is also rooted in the idea that there are everyday 
ways to cultivate peace, from practicing active 
listening skills, (“So what I hear you saying is…”), to 

practicing empathy -- imagining 
what it might be to understand 
an issue from another’s 
perspective. 

The activities included in the next 
chapter help facilitate that second 
level of peace, moving from a sense of 
internal peace to cultivating group peace. 
They build from name games to higher risk trust exercises that 
build a team that can work together to exercise their leadership 

skills in tackling larger community issues.

Cultivating Circles of Peace

FACILITATOR TIP
Increasingly, educators and 
youth workers alike agree that 
SEL skills can and should be 
taught within the school day 
and in out-of-school settings. 
Throughout this multimedia 
book, we will connect the 
activities to “social and 
emotional” skills-building 
across five domains: self-
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The Four Simple Rules of 
Engaged Leadership 
These “Rules” were developed by youthrive as a way for cross-
generational teams to work together on issues of common 
concern. The Rules are a recurring theme in this resource 
guide as we explore how they play a role in our daily lives 
and in the achievements of the Nobel Laureates. They also 
can be used to establish community norms at the beginning 
of a session, important for solidifying behaviors that 
support the creation of “safe space” in any setting.

1.  SHOW UP and pay attention to 
     what matters to you.
2.  Know yourself and your power and 
     SPEAK TRUTH courageously.
3.  CHANGE YOURSELF as an example.
4.  LEAD!  Use your passion, your 
     power for a purpose.

youthrive founder and Executive Director Donna Cook 
trains on the Four Simple Rules of Engaged Leadership 
with youth trainers Yara Bravo and Alma Dominguez.
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Nobel Peace Prize Laureates

Learning from world leaders is key to the examination of peace-building. youthrive has 
a decade-long history of working with Nobel Laureates who, in turn, work directly with 
young people. These experiences are rooted in youthrive’s former role as the Upper 
Midwest Affiliate to the PeaceJam Foundation. 

Now youthrive serves as a partner to the Nobel 
Peace Prize Forum, producing an annual Youth 
Forum at Augsburg College in Minneapolis, which 
convenes young people and Nobel Laureates. 

Nobel Laureate Rigoberta Menchu Tum of Guatemala 
addresses a crowd of Minnesota youth.
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youthrive youth and adults partner to clean up the yard at 
Oak Park Community Center in North Minneapolis. (Photo by Bruce Silcox)

Nobel Peace Prize Laureates are 
known first for their actions. 
Through this study of Nobel 
Laureates, we hope to inspire 
groups of young people, and their 
adult partners, to assess the needs 
and take action in their own 
communities — looking for ways 
that they can contribute their talents 
and apply their skills to local issues, 
while learning about the global 
implications of their work.

Taking Action



CHAPTER 1CHAPTER 1
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Leadership 
Development and
Peace-Building

Nobel Laureate Leymah Gbowee partners 
with a young person to make “peace 
flags” - symbolic of the peace movement 
in North Minneapolis. (Photo by Bruce 
Silcox)



Imagine that you walk onto the playground, and two of your friends are disagreeing over a trip to the mall.  One 
friend wants to invite someone who is new to your school.  The other feels that the person would be one too many, and 
that a smaller group would be better.  You feel that you can understand both perspectives.

But as the conversation gets more heated, you start to hear some generalities about how people of one cultural 
group tend to behave.  This makes you more upset. You realize that the issue isn’t just about the size of the group, but 
about what one person thinks about another cultural group of people, those who are recent immigrants to your town.

You take a big breath and wait for the next words. Will your friends see the situation as you do?  Can you help sew the 
seeds of understanding?

What if you were a peacebuilder in your community?  What problems would you need to solve?  What if you are the next 
Nobel Peace Prize winner?

Here’s the SITUATION...

Participants in 
a “One Billion Rising” 
flashmob in North Minneapolis raise their arms in a sign of 
solidarity with those who have experienced gender-based 
violence. (Photo by Bruce Silcox)

Imagine that you approach two of your friends who are 
disagreeing over a trip to the mall.  One friend wants to 
invite someone who is new to your school. The other feels 
that the person would be one too many, and that a smaller 
group would be better. You feel that you can understand 
both perspectives.

16 youthrive.net

Will your friends see the situation as you do?  Can you help sow the seeds of understanding?

What if you committed to being a peace-builder in your community?  What problems would you need to solve?  

What if you are the next Nobel Peace Prize winner?

But as the conversation gets more heated, you start to hear some generalities about how people 
of one cultural group tend to behave. This makes you more upset. You realize that the issue isn’t 
just about the size of the group, but about what one person thinks about another cultural group 
of people, those who are recent immigrants to your town. You take a big breath and wait for the 
next words. 



BIG IDEA:
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Peace

young people declare their strategies for peace-
buildling, collected in a “Peace Patch” at the Festival of 
Nations, held annually in St. Paul, Minnesota.
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https://challengebasedlearning.org/pages/about-cbl

What is a big idea?
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ESSENTIAL 
QUESTIONS:

Young people work with 2011 Nobel Peace Prize Laureate 
Leymah Gbowee to make tie dye “peace flags”symbolic of 
peace in North Minneapolis. (Photo by Bruce Silcox)

These are possible examples of an essential question. 

•How do the contributions of Nobel Peace Prize winners 
affect the world?  

•How can YOU cultivate peace within yourself, your 
family, school, and community? 

•How can you help your school or community become 
more peaceful?

By design, the big idea allows for the generation of a wide 
variety of essential questions that reflect the interests of the 
students and the needs of their community. Brainstorm essential 
questions about peace and as a group determine the ONE 
essential question that is most meaningful to the students.



What is an essential question?

https://challengebasedlearning.org/pages/about-cbl
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CHALLENGE:

Make your school or 
community more 
peaceful. 

21

Young people make signs for a “Unity Walk” 
for peace held in North Minneapolis in 2013. 
(Photo by Bruce Silcox)

21
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What is the Challenge?



GUIDING QUESTIONS

1. How do I create a sense of personal peace?
2. How can I help my family and friends resolve conflicts?
3. What strategies can help our school/community resolve conflict?
4. Who was Alfred Nobel?
5. Who are the Nobel Peace Prize Laureates?
6. How do human rights relate to the causes of Nobel Peace Prize Laureates?
7. How do Nobel Peace Prize Laureates lead in resolving conflicts?
8. What community needs can I/we address?
9. How can I become an engaged leader?
10. What other questions do we have?

23 youthrive.net

As a group, determine questions that will guide learning. These questions will 
help participants gather information for solutions to the challenge.
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What are Guiding Questions?



LEADERSHIP 
DEVELOPMENT

25

The Four Simple 
Rules of Engaged 
Leadership

youthrive’s team of 2014 Scholars, 
young adults who mentor, help 
develop content, train, and advise 
the organization. (Photo by Maddy 
Wegner)



When embarking on study that will lead to community 
action, it’s helpful to start by establishing some 
behavioral norms to help the group reach its goals.

At youthrive, we’ve found that our Four Simple Rules 
of Engaged Leadership, developed by a team of young 
people, help youth and adults work together toward 
common goals, building on the strengths of each.

FOUR SIMPLE RULES:

1.  SHOW UP and pay attention to what matters to 
you.

2.  Know yourself and your power and SPEAK  
TRUTH courageously.

3.  CHANGE YOURSELF as an example.
4.  LEAD!  Use your passion, your power for a purpose.

26 youthrive.net

GETTING TO 
KNOW THE 
FOUR SIMPLE 
RULES OF 
ENGAGED 
LEADERSHIP

FACILITATOR TIP
Throughout this resource 
guide you will find 
opportunities to apply these 
rules, whether as a developing 
leader yourself or in the lives 
of the Nobel laureates. The 
pre- and post-survey assess 
participants’ grasp of these 
simple, powerful “rules.”
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ACTIVITY:

GETTING TO 
KNOW THE 
FOUR SIMPLE 
RULES OF 
ENGAGED 
LEADERSHIP

    

1. RULE ONE: SHOW UP and pay attention to what 
matters to you.

    
• How many people showed up here today?

• How can “showing up” and “paying attention” be different?

• Can you think of a time you “showed up” but weren’t 
engaged?                       

• Describe a time when you showed up and paid attention to 
what mattered to you. Were the outcomes different?  How?

• Why do you think there’s this second part to the rule: “Pay 
attention to what matters to you?”

• So, can we agree to hold ourselves to this first of four Simple 
Rules – to “show up” not only physically, but also with our 
heads and hearts engaged?

SOCIAL AND 
EMOTIONAL 
LEARNING 
CONCEPT 

(throughout 
chapter)

self-awareness:
recognizing one’s 

emotions and values 
as well as one’s 
strengths and 

limitations
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ACTIVITY:

GETTING TO 
KNOW THE 
FOUR SIMPLE 
RULES OF 
ENGAGED 
LEADERSHIP

2. RULE TWO: Know your power and SPEAK TRUTH 
courageously.

• How many people think they have POWER in this room? 

• How do you exercise this power? 

• Can you think of examples when you spoke your truth? Was 
it easy? What sort of courage did it take?

• Why is this important to leadership?

• How does listening to the truth of others strengthen you?

• What role does respect play in this rule?

• Can we agree to wield our power and courage responsibly, 
knowing when to step up and when to step back as 
leaders?
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ACTIVITY:

GETTING TO 
KNOW THE 
FOUR SIMPLE 
RULES OF 
ENGAGED 
LEADERSHIP

3. RULE THREE: CHANGE YOURSELF as an example.

• Who here has ever made a New Year’s Resolution? 

• What motivates people to make these resolutions?

• Who has an example of when you had to change 
something you about how you act, speak, or how you 
might think about something?

• Who has an example of when another person changed 
your mind/opinion on something? What can be the 
benefits of doing so?

• How does this “rule” apply to leadership?

• Can we agree to practice open-mindedness and 
reflection that allows for personal growth and 
development?
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ACTIVITY:

GETTING TO 
KNOW THE 
FOUR SIMPLE 
RULES OF 
ENGAGED 
LEADERSHIP

4. RULE FOUR:  LEAD, with passion and purpose.

• What are the characteristics or skills of a good 
leader?

• What is something you are passionate about?

• How can your practice, act upon, or influence that 
which you are passionate about? 

• So now, can we agree to show up in all ways, speak 
and listen to truth, remain open minded and dedicate 
ourselves to our passions?

FACILITATOR TIP
Throughout this resource 
guide you will find 
opportunities to apply these 
rules, whether as a developing 
leader yourself or in the lives 
of the Nobel laureates. The 
post-survey assesses 
participants’ grasp of these 
simple, powerful “rules.”
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Activity: Four Simple Rules Creative Expression

Goal: Demonstrate an understanding of the Four Simple Rules 
and engaged leadership by working together to produce a 
creative interpretation of one of the rules.

• Divide people into groups of four-six and assign one of the rules. 
• Encourage groups to interpret the rules as they like: 
★ a short skit, 
★ song, 
★ dance, 
★ drawing, 
★ poem, 
★ recipe, 
★ rap, 
★ Wordle, etc.

In presenting, each group: 
★ Introduces themselves.
★ Takes no more than five minutes to present.
★ Debriefs with the larger group, asking which of the other four   

simple rules they saw incorporated.

ACTIVITY:

APPLYING 
THE FOUR 
SIMPLE RULES 
OF ENGAGED 
LEADERSHIP

SOCIAL AND 
EMOTIONAL 
LEARNING 
CONCEPTS

social-awareness:
showing understanding 
and empathy for others

relationship skills:  
forming positive 

relationships, working 
in teams, dealing 

effectively with conflict



PEACE-
BUILDING: 
INNER PEACE

32

Writing Prompts: In your peace journal, think about how 
you calm yourself down when you are upset. Think about 
what brings you peace:

Is it going for a run?
Is it playing with a pet?
Is it talking to a friend?
Is it something else?



What strategies work for you? Which are most effective? Why do 
you think they are effective?

Then think about your family. Are there certain approaches that 
work with certain family members that are different from what you 
do to calm down? What strategies are effective?

Now think about a larger community: school, church, club, or 
group. Describe a time when differences were causing conflict. How 
was the conflict resolved?  What was your role in it?  Are you 
satisfied with your role or do you wish you’d done some things 
differently?

“Popcorn” around the room, asking for people to share their ideas, 
and to get as many voices as possible heard.

Guiding Activity:
Building Internal Peace 

From this pre-writing, discuss the 
skills of a peace-builder:

• What are the kinds of skills that 
are required? (Brainstorm and 
document list)

• Which skills can be taught?
• How might we go about building, 

encouraging, and reinforcing 
those skills?
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SOCIAL AND 
EMOTIONAL LEARNING 

CONCEPT

self-awareness:
recognizing one’s emotions 
and values as well as one’s 
strengths and limitations.



PEACE-
BUILDING:

Introductions, Energizers, 
and Team-Builders

34

Minnesota Youth Council members, a statewide 72-member 
team of youth and adults from each congressional district, act 
out some of the possibilities for partnership. Photo courtesy of 
the Minnesota Alliance With Youth.

SOCIAL AND 
EMOTIONAL LEARNING 

CONCEPT (for all 
activities in this section)

social awareness and 
relationship skills:
The ability to take the perspective of 
and empathize with others from diverse 
backgrounds and cultures, to 
understand social and ethical norms for 
behavior, and to recognize family, 
school, and community resources and 
supports. The ability to establish and 
maintain healthy and rewarding 

Group Cohesion
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Relationship-building often serves as the foundation 
for a sense of harmony in a group. The following 
games can help build that sense of group cohesion so 
that later community action you take together grows 
out of a sense of shared purpose.

These activities work well throughout the day, and are 
essential in the beginning and after meals to get 
refocused and energized. youthrive uses them to help 
“level the playing field,” and to help effective youth 
and adult relationships grow.

Versions of these activities have been around for 
years.  We are grateful to those who have helped us 
find them, and hope that we have adapted them in 
ways that make sense for you!

Peace-Building:
Group Cohesion
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Optimal Number: 12+

Directions: Have participants form a circle facing the middle. 
The facilitator then calls out descriptors, aiming to get different 
people into the middle of the circle so that everyone has a 
chance to introduce him/herself. Try to make the qualifiers 
timely and relevant, given the time of year, recent national or 
sports events, etc.

The facilitator calls out descriptors like: “Everyone who was 
born outside of Minnesota!” Those participants who share this 
qualifier go to the middle of the circle, “high five” each other, 
and introduce who they are.  

The facilitator’s role is to keep an eye on who 
hasn’t yet gone to the middle of the circle, and call 
out a descriptor that will engage the remaining 
participants so that everyone gets introduced. (A good 
catch all for the end might be: “Everyone who thinks young
people should have leadership roles in their communities!”)
                 The following call-outs can get the activity going:

                              “Everyone who is wearing black socks!”
                              “Everyone who saw X movie!”
                              “Everyone who does a winter sport!”

Activity:

Introductions 
My Neighbor Who... 

youthrive Team Leaders lead 
introduction games at Serve and 
Celebrate community festival. 
(Photo, Bruce Silcox)
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Activity:
Introductions 
Ball Toss

Optimal number: at least 15

Materials: 1-5 objects for tossing: tennis balls, stuffed 
animals, etc.

Directions: Have participants form a circle. Toss the 
object to one person, calling out the person’s name as 
you toss the ball. The recipient of the ball calls out the 
name of another person, and tosses the ball to her/
him. That person, in turn, calls out the name of 
another person and tosses the ball. It is essential that 
participants keep the order of name-calling and ball-
tossing the same throughout the game. 

After the first time through, once all the names have 
been called, add another ball. Keep the energy level 
high, adding up to four tossable items, and increasing 
speed!

youthrive Scholars and Cabinet 
members (middle and high school 
students) lay the foundation for group 
cohesion playing an introductions 
game. (Photo: Maddy Wegner)



38

Activity: 

Introductions 

Question Game

You cannot:
• Answer the question.
• Ask one-worded questions.
• Laugh after being asked a question. 
• Ask a question to someone across the circle.
• Take more than three seconds to ask the next questions after you 
have been asked a question.
 The person that got the last person eliminated starts the next round.

youthrive Scholars and Cabinet 
members (middle and high school 
students) lay the foundation for group 
cohesion playing an introductions 
game. (Photo: Maddy Wegner)

Optimal number: at least 10 and not more than 20
Material: space to form a human circle
Directions:  Have participants form a circle. Have the 
facilitator of the game explain instructions:
• The objective of the game is to win by ASKING questions, 

and only asking. Answering will get you eliminated.
You can:
• Respond to the same participant that asked you a question 

by asking him/her a question.
• Ask a question of the person to the other side of you.



39

Duck and Cover

Optimal number: at least 15

Directions: Have participants form a circle facing the 

middle, and place yourself in the middle. Each person 
should introduce him/herself. Then, the 
facilitator swings around, points to someone in 
the circle, and says, “Duck and cover!” 

The person then ducks, and those that are on the left and 
right of the person that ducked try to say each other’s 
names instantly.  The one who is the slower then has to 
trade places with the person in the middle of the circle, and 
next points to someone else, saying “Duck and cover!” The 
purpose is to get to know each other’s names and get 
everyone moving.

Activity:

Introductions

youthrive Team Leaders lead 
introduction games at North 
High School in Minneapolis.
(Photo by Bruce Silcox)
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Activity:

Introductions
Alphabet Game

Optimal number: at least 15

Directions: Gather participants in a circle. The 
key to this game is to rely upon your memory and 
listening ability. Have someone start out saying 
his/her name and something that starts with the 
first letter of his/her name. 

For example, “My name is Donna and I love 
donkeys.” The next person then repeats Donna’s 
name, her passion, and adds his/hers. People can 
help one another by acting out the passion, at 
which point that person is the next in line (thereby 
avoiding having to remember the longer list).

youthrive Team Leaders lead 
introduction games at North 
High School in Minneapolis.
(Photo byBruce Silcox)
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Optimal Number of Participants: any number 
Materials: A tarp or cloth that is about 6’ x 8’. (Note that the tarp 
must be up the entire time team members are choosing their 
representatives.)

Directions: Split the larger group up into two groups. The 
objective of the game is to get more people on one side of 
the tarp. 

Have each group pick one person to represent 
their team, without saying their names aloud.

Once each team has picked their representatives, have two 
each step up to the tarp, on either side. Once both are behind 
opposite sides of the tarp, have the facilitator or people holding the 
tarp count to three. 

After “Three!” drop the tarp. Then it’s up to the representatives to say 
the name of the other person first. Whomever says it first, wins. 
(Sometimes, people say each other’s names at the same time. When 
that happens, whomever says it louder, wins that match. The person 
that loses the match then goes to the team with the person who won 
the match.) 

! ! ! ! You can keep playing this for as many rounds as you 
! ! ! ! ! want. The team that wins is the team that has 
! ! ! ! ! ! ! ! ! more people on their side.

Activity:

Introductions 
Name Race

youthrive Team Leaders lead 
introduction games at North 
High School in Minneapolis.
(Photo by Bruce Silcox)
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Activity:

Energizers
Getting to Know You, 1

Optimal number: at least 10.

Materials: post-it notes and markers

Directions: Pass out post-its and markers, and ask that 
people write three adjectives that describe them – no longer 
than 2-3-word phrases. Then have people paste the post-its 
to their clothes so that others can read the phrases.  Have 
them, without talking, organize themselves into 3-4 groups 
of similar descriptors. Then, allow them to talk and come up 
with a name for themselves.

youthrive Team Leaders lead 
ice-breakers at North High 
School in Minneapolis.
(Photo by Bruce Silcox)



43

Activity:

Energizers
Getting to Know You, 2

Optimal Number: 15 or more
Directions: Have the group break into 
three or four small groups and create a list of things that 
describe them and what they like to do. 

Then, move into two groups, and make a new 
list of similarities based on what they previously 
created. 

Finally, come together as a big group and try to find 
similarities that fit the whole group.

Category, Category, Bye!
Optimal Number: 10 or more
Directions: One person stands in the middle of the group and calls 
out a category: health foods, car makes, cereal, etc. Point at each 
person in rapid succession, skipping around the group. The player 
has to name something in the category. If she does not, everyone 
yells, “Bye!!” and that player is out for the round.

youthrive members and 
community participants meet to 
start Unity Walk at North High 
School in Minneapolis. (Photo by 
Bruce Silcox
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Activity:

Energizers
Gator
Optimal Number: any number

Materials: Space to form a human circle

Directions: All participants form a circle and the 
leader explains that this is a “call and response” 
activity. 

The facilitator says, “One, two, three, four – let me see 
you do the ‘gator’!”
Audience responds, “What’s that you say?”
Leader says, “I said, let me see you do the gator!”

Together, the leader and participants say: “Do the gator, 
do, do, do the gator!  Do the gator, do, do, do the gator!” 
while acting like a gator (e.g. raising hands clasped 
together.)

This process continues, usually using things like snakes, 
the surf, the matrix, and finally, doing all four moves.

youthrive Team Leaders lead 
team-building games at Serve and 
Celebrate community festival. 

(Photo, Bruce Silcox)
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Activity:

Energizers
Snowball Toss
Optimal Number: Any even number, to ensure that everyone gets a partner.

Materials: Paper, writing utensils

Directions: Hand everyone out a piece of paper and have them write down one question, then crumple up the paper.

Toss the balls of paper across the room and have someone new grab the paper.

Then begin by reading aloud one questions and answering it. The person whose question was posed, goes next, until all 
have uncrumpled their papers and answered a question.

Youth and adult participants in 2013 Youth Forum end 
the day with a call-and-response activity, led by the 
youthrive Cabinet members. (Photo by Gayle Berthiaume)



46

Activity: 

Team-Building
Beat Box

Optimal Number: More than 5
Materials: None required, but desks, chairs, or drums 
can be useful.

Directions: Have participants form a circle. 
The facilitator tells the group that they are going to 
make music by creating beats. The leader asks 
someone to provide a beat, and that person 
starts. (It can be with a drum, on a desk or chair, or just 
using one’s body.)

The facilitator then asks the group to close their eyes, 
and only start their individual beat when the leader 
touches their shoulder. Gradually, a collective and often 
powerful beat emerges.

youthrive interns put final 
touches on peace tile for local 
community center. (Photo by 
Maddy Wegner)
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Activity:

Team-Building
Human Spider Web

Optimal number: 6-8

Directions: Either select 6-8 volunteers from the larger 
group to participate in this activity (for 
demonstration purposes) or divide the 
entire group into teams of 6-8 participants. 

Have each group move to a location that allows them 
to stand in a small circle. 

Direct members of the groups to extend their left hands across 
the circle and grasp the left hands of the other members opposite 
them. Then have them extend their right hands across the circle 
and grasp the right hands of other individuals.  

Their task is to unravel the spider web of interlocking arms without 
letting go of anyone’s hands.  The first group to disentangle themselves 
wins! 

youthrive Team Leaders await 
their school and community 
sites at 2014 Nobel Peace Prize 
Youth Festival. (Photo by Maddy 
Wegner)



youthrive members facilitate 
group large group games at 
2014 Nobel Peace Prize Youth 
Festival in Minneapolis.
Photo: Gayle Berthiaume
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Activity:

Team-Building
The Oreo Challenge

Optimal Number of Participants: any number 

Materials: As many Oreos as people

Directions: Everyone gets an Oreo and puts it on his/her 
forehead, leaning back enough that the Oreo sticks. The 
objective of the game is to use your face muscles to move 
the Oreo down into your mouth. The first person to get 
the Oreo from their forehead to their mouth using only 
their face muscles wins.

youthrive Cabinet members 
and Scholars build foundation 
for group cohesion playing the  
“Super WHY” game. (Photo by 
Maddy Wegner)



NOBEL 
PEACE PRIZE 
Goal: Understanding that Alfred Nobel, though he invented 
dynamite, left a legacy of peace.

Goal: Understanding that Bertha Von Suttner influenced Alfred 
Nobel to establish the Nobel Peace Prize.
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CHAPTER 2

Nobel Prize medallionimage from 
www.nobelprize.org

http://www.nobelprize.org
http://www.nobelprize.org


ALFRED 

Lorem ipsum dolor sit amet, ligula suspendisse nulla 
pretium, rhoncus tempor placerat fermentum, enim integer ad 
vestibulum volutpat. Nisl rhoncus turpis est, vel elit, congue wisi 
enim nunc ultricies sit, magna tincidunt. Maecenas aliquam maecenas 
ligula nostra, accumsan taciti. Sociis mauris in integer, a dolor netus non dui 
aliquet, sagittis felis sodales, dolor sociis mauris, vel eu libero cras. Interdum at. 
Eget habitasse elementum est, ipsum purus pede porttitor class, ut adipiscing, aliquet sed 
auctor, imperdiet arcu per diam dapibus libero duis. Enim eros in vel, volutpat nec pellentesque leo, temporibus scelerisque nec. Ac 
dolor ac adipiscing amet bibendum nullam, massa lacus molestie ut libero nec, diam et, pharetra sodales eget, feugiat ullamcorper 
id tempor eget id vitae. Mauris pretium eget aliquet, lectus tincidunt. 
Porttitor mollis imperdiet libero senectus pulvinar. Etiam molestie mauris 
ligula eget laoreet, vehicula eleifend. Repellat orci eget erat et, sem cum, 
ultricies sollicitudin amet eleifend dolor nullam erat, malesuada est leo 
ac. Varius natoque turpis elementum est. Duis montes, tellus lobortis 
lacus amet arcu et. In vitae vel, wisi at, id praesent bibendum libero 
faucibus porta egestas, quisque praesent ipsum fermentum placerat 

tempor. Curabitur auctor, erat 
mollis sed fusce, turpis vivamus a 
dictumst congue magnis. Aliquam 
amet ullamcorper dignissim 
molestie, mollis. Tortor vitae tortor 
eros wisi facilisis nterdum at. Eget 
habitasse elementum est, ipsum purus pede porttitor class, ut adipiscing, aliquet sed auctor.
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GETTING TO KNOW
ALFRED NOBEL

Painted image of Alfred Nobel 
from www.nobelprize.org

Draw three columns on a white board, labeled 
“K, W, L”.  

In the K - “Know” column record responses:
    What do we know about Alfred Nobel?

In the W - “Wonder” column record 
responses:
   What do we wonder about him and his life?

In the L- “Learn” column record responses 
after they have completed their research.

Then, read this biography of Alfred Nobel:  

http://www.nobelprize.org/alfred_nobel/
biographical/articles/life-work/
gradeschool.html

Discuss:  “What are examples in Nobel’s life 
when he applied one of the Four Simple 
Rules – when he showed up, spoke truth, 
changed himself, or led?”

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

social awareness:
The ability to take the 
perspective of and empathize 
with others from diverse 
backgrounds and cultures, to 
understand social and ethical 
norms for behavior, and to 

http://www.nobelprize.org
http://www.nobelprize.org
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html


Young people get acquainted 
with the faces of Nobel Peace 
Prize recipients during a 
community service fair.

Alfred Nobel – (1833-1896) Since 1901, the Nobel Prize has been 
honoring men and women from around the world for outstanding 
achievements in physics, chemistry, medicine, literature, and for work in 
peace. The foundations for the prize were laid in 1895 when Alfred Nobel 
wrote his last will, leaving much of his wealth to the establishment of the 
Nobel Prize. 

But who was Alfred Nobel? 

Articles, photographs, a slide show, and poetry written by Nobel himself 
on this website offer a glimpse of a man whose interests are reflected in 
the prize he established.

 

http://www.nobelprize.org/alfred_nobel/

Guiding Activity:
Getting to Know 
Alfred Nobel

Research
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The young Alfred Nobel was a 
Renaissance man, with diverse 
interests in literature, philosophy, 
and the sciences.

Image from: www.http://
www.nobelprize.org/
alfred_nobel/

FACILITATOR TIP
Facilitator Tip: Throughout the iBook, 
and in the Teacher Resource section 
are writing prompts for pre-writing or 
journal entries.

Supplies:
• stapled notepaper, spi ra l 

notebook or digital notebook 
on an iPad. (Evernote or 
Notability apps work well. )

• Internet access
• Basic arts supplies 

         (paper, markers)

http://www.nobelprize.org/alfred_nobel/
http://www.nobelprize.org/alfred_nobel/
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As the developer of dynamite, Alfred Nobel 
had much business success which led to 
the ample endowment he left in his will 
ensuring that innovators and peace-
builders be named and celebrated each 
year.

www.nobelprize.org

Each group can figure out a creative way to share what they’ve learned 
about the key points for each of these areas of Nobel’s life, for example: 

• Drawing a picture or diagram.

• Creating a skit.

• Presenting the information as a poem, rap or song.

• Presenting the information as a game.

• Create a recipe.

• Create a PowerPoint or Keynote presentation.

• Create a video.

• Other ideas?

 

The CHALLENGE is that there will be a quiz! 

http://www.nobelprize.org/nobel_prizes/nobelquiz/quiz.php?quizz_id=3

FACILITATOR TIP
Given the organization of the website, 
groups could self-select from the 
following sub-heads:

• Nobel’s early years
• Interest in medicine
• Interest in philosophy
• Interest in literature
• His dynamite companies
• The will that established the 

Peace Prize (a 17-min. slideshow, 
with narration, explains this well.) 
http://www.nobelprize.org/

• His timeline (consider paralleling SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

relationship skills:
forming positive relationships; working in 
teams; dealing effectively with conflict. 

Guiding Activity:
Getting to Know 
Alfred Nobel

Creative Expression

http://www.nobelprize.org/nobel_prizes/nobelquiz/quiz.php?quizz_id=3
http://www.nobelprize.org/nobel_prizes/nobelquiz/quiz.php?quizz_id=3
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Guiding Activity:

Getting to Know
Alfred Nobel:

Leadership Style

youthrive Scholar Alma Dominguez 
and Youthprise innovator D’Arreon 
Robinson produce a children’s book 
on the Four Simple Rules during a 
community action project at the 2013 
Nobel Peace Prize Youth Festival. 
(Photo by Maddy Wegner)

Discuss:

Can you think of examples in Nobel’s life when he applied one of the Four 
Simple Rules — when he showed up, spoke truth, changed himself, or 
led?”  

Possible Extension:  
Consider developing an illustrated children’s book about Alfred Nobel, 
highlighting his accomplishments and what you feel his biggest 
contributions have been.

FACILITATOR TIP
Facilitator Tip: 
This can be a challenge activity, with 
each group trying to come up with 
the most examples of any of the four 
“rules.” 
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ANOTHER UNTOLD 
NARRATIVE

It has often been said that most successful men 
throughout history, had a woman (or legions of women) 
working with them.

Such was the story of Alfred Nobel, the nineteenth century 
dynamite inventor and industrial magnate whose 
advertisement for a secretary brought him a life-changing 
encounter with a multilingual Austrian woman whose 
thoughts on peace-building were nascent. Without her 
friendship and persuasion, it is unlikely that there would be 
a Nobel Peace Prize today.

While their employer/employee relationship lasted little 
more than a week, their friendship was lifelong. Von 
Suttner became one of Europe's most prominent peace 
activists in late nineteenth century Europe, when romantic 
notions of patriotism and war were givens. She wrote 

"Seek no good outside yourself. Seek it 
within yourselves, or you will never find it."

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

social awareness:
showing understanding and empathy for 
others. 

GETTING TO 
KNOW:
BERTHA VON 
SUTTNER

NOTE: All photos in this chapter are from the Bertha von Suttner Project, 
http://www.berthavonsuttner.com/PICTURES/index.html
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graphically about the battlefield and gave speeches on peace-
building strategies: disarmament, abolition of weapons, and 
arbitration to resolve interstate conflicts. She highlighted the 
tendency to dehumanize entire populations of countries in wartime, 
and brought the idea of self-knowledge into the public debate, 
introducing concepts of compassion, sympathy and love. 

In crediting von Suttner with the peace movement, Nobel reportedly 
said to her, “Inform me, convince me, and then I will do something 
great for the movement,” a decision that was reflected in Nobel’s 
will – and ultimately in creation of the Nobel Peace Prize.

http://www.nobelprize.org/nobel_prizes/peace/laureates/1905/
suttner-facts.html

Famous for her novel, Lay Down Your Arms, in 1905 she was the first 
woman and first Austrian to receive a Nobel Peace Prize.  “Lay down 
your arms!” are reported to be the last words she uttered before 
dying of cancer at age 71, just two weeks before the beginning of 
World War I, which see had foreseen.

From: http://www.huffingtonpost.com/kathrine-aspaas/the-woman-
behind-the-nobe_b_6269228.html

Guiding Activity:

Getting to Know
Bertha von Suttner:

http://www.nobelprize.org/nobel_prizes/peace/laureates/1905/suttner-facts.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/1905/suttner-facts.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/1905/suttner-facts.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/1905/suttner-facts.html
http://www.huffingtonpost.com/kathrine-aspaas/the-woman-behind-the-nobe_b_6269228.html
http://www.huffingtonpost.com/kathrine-aspaas/the-woman-behind-the-nobe_b_6269228.html
http://www.huffingtonpost.com/kathrine-aspaas/the-woman-behind-the-nobe_b_6269228.html
http://www.huffingtonpost.com/kathrine-aspaas/the-woman-behind-the-nobe_b_6269228.html
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Guiding Activity:  Small Group Historical Timeline

Brainstorm:  In two minutes, name as many famous women as you can, 
digging as far back into history as possible.

Create a timeline:

■ Using the collective wisdom of the group, chronologically order these 
women on a horizontal line, listing them either above or below the line 
itself.

■ Then, gather what you know of the historical movements of the time, 
and list them on the other side of the timeline.

■ Finally, research the role of women in their historical periods, answering 
the following questions:

◆ What was the issue this woman was addressing?

◆What had the role of women been in this area of work prior to her 
involvement?

◆How was she successful? What strategies did she use? What was in her 
“toolkit”?

Objective:  Applying critical thinking skills to recognize that the untold 
narratives of people and movements often reveal more interesting aspects of 
history.

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

relationship skills:
forming positive relationships; working in 
teams; dealing effectively with conflict. 
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Additional resources:

Berthe von Suttner Project: http://www.berthavonsuttner.com/index.html

    List of Women Nobel Laureates: http://www.womeninworldhistory.com/contemporary-03.html

    “Peace, Please!”A Bertha Von Suttner Show (8 mins.) https://www.youtube.com/watch?v=TwO8hpzmfho

      An interview with Bertha Von Suttner scholar, Anne Simonsen (about 10 mins.) which delves into the relationship between     
Nobel and Von Suttner. https://www.youtube.com/watch?v=KwI9ZAR7zzU

       Lay Down Your Arms: The Autobiography of Martha Von Tilling, by Berthe von Suttner, her best-selling novel that was 
translated into many languages.

https://www.youtube.com/watch?v=KwI9ZAR7zzU
https://www.youtube.com/watch?v=KwI9ZAR7zzU
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Guiding Activity:
Discovering the Nobel 
Peace Prize Laureates:
Research

Terms to Know:

economist

physicist

Supplies: 
• Peace Journal for ongoing 

reflection throughout the unit
• Internet access
• basic arts supplies (paper, markers) 

Divide participants into small groups, and have each read one section of 
the online facts about the Nobel Peace Prize. Each group should figure 
out a creative way to present their information to the others in the class.

http://www.nobelprize.org/nobel_prizes/facts/

After completing the research, have each group decide:
• What is the most interesting thing we learned?
• How can we make it interesting to the rest of the class/group?

FACILITATOR TIP

Consider dividing the task 
according to the following 
subheads:

• Nobel Peace Prizes By the 
Numbers (Number Shared; 
Number of Laureates and 
Organizations)

• Nobel Laureates By the 
Numbers: (Birthdays; Average 
Age; Youngest Peace Laureates; 
Oldest Peace Laureates)

• Female Laureates 
• Oddities in Laureates (Multiple 

Laureates; Laureates Who 
Declined Award; Peace-Makers 

• The Norwegian Nobel 

• http://www.nobelprize.org/

• How the Medals are Made 
• http://www.nobelprize.org/

• Nobel Prize Amounts

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

social awareness: showing 
understanding and empathy for others.
relationship skills: forming positive 
relationships; working in teams; dealing 
effectively with conflict.

http://www.nobelprize.org/nobel_prizes/facts/
http://www.nobelprize.org/nobel_prizes/facts/
http://www.nobelprize.org/nobel_prizes/facts/
http://www.nobelprize.org/nobel_prizes/facts/


Each group should figure out a creative way to share what they’ve 
learned about the key points for each of these areas of Nobel’s life, 
for example: 

• Drawing a picture or diagram.

• Creating a skit.

• Presenting the information as a poem, rap or song.

• Presenting the information as a game.

• Create a recipe.

• Create a PowerPoint or Keynote presentation.

• Create a video.

• Other ideas?

Then have the groups present their findings.
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Guiding Activity:

Discovering the Nobel 
Peace Prize Laureates:
Creative Expression 

Students from Burroughs School in Minneapolis 
participate in a game about Nobel Peace Prize 
Laureates at the 2014 Nobel Peace Prize Youth 
Festival. (Photo by Gayle Berthiaume)
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Learn  how young people in Afghanistan who 
participated in the Nobel Peace Prize Youth 
Festival in 2013 were nominated for a Nobel 
Prize!

http://truthatlas.com/three-illiterate-afghan-teens-change-
paradigm-education-secure-nobel-nomination/

High school students who participated in the 2014 Nobel 
Peace Prize Youth Festival send messages of inspiration to 
Afghani youth as contributions to the Children’s Culture 
Connection curriculum. chldrenscultureconnection.org

Nomination for a Peace Prize 
Goal: Understand how the skills of international peace-
builders relate to local peace-builders.

Reflect in your Journal...

In Alfred Nobel’s will, he stated his entire remaining estate 
should be used to endow "prizes to those who, during the 
preceding year, shall have conferred the greatest benefit to 
mankind."

Pre-writing: In your journals, think about the past year.  
Who or what do you think should receive a peace award?  
Why?  What has this person or organization done to 
deserve your award?
Drafting: Write a letter of nomination, making the case for 
why you think this person or group warrants the award.
Editing:  Share with one or two others to see if your letter 
is as clear, persuasive, and grammatically correct as 
possible.  
Publishing:  Then, consider emailing your letter to your 
nominee, post it on a blog or website or decide where you 
can share it.

Guiding Activity:
SOCIAL AND EMOTIONAL 

LEARNING CONCEPT 
self awareness: recognizing one’s 
emotions and values as well as one’s 
strengths and weaknesses.
social awareness: showing 
understanding and empathy for others.

http://truthatlas.com/three-illiterate-afghan-teens-change-paradigm-education-secure-nobel-nomination/
http://truthatlas.com/three-illiterate-afghan-teens-change-paradigm-education-secure-nobel-nomination/
http://truthatlas.com/three-illiterate-afghan-teens-change-paradigm-education-secure-nobel-nomination/
http://truthatlas.com/three-illiterate-afghan-teens-change-paradigm-education-secure-nobel-nomination/


Getting to Know 

Kailash 
Satyarthi

Goal:. Gaining knowledge of and inspiration from 
2014 Nobel laureate Kailash Satyarthi, who was first 
inspired to fight for the rights of children when he learned about 
child rug-makers at age 12. He has since liberated more than 
80,000 child laborers in India.

Goal: To explore how Satyarthi’s passion can influence your 
work as a peace-builder.
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Kailash Satyarthi, President of the Global March Against Child Labour, 
participates in the 104th International Labour Conference in Geneva, 
Switzerland, June 11, 2015. This work is licensed under the Creative 
Commons Attribution-NonCommercial-NoDerivs 3.0 IGO License 
http://bit.ly/1M8YfFi

http://bit.ly/1M8YfFi
http://bit.ly/1M8YfFi


Guiding Activity: 

Getting to Know 
Kailash Satyarthi
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FACILITATOR TIP
In this section you will gain 
basic knowledge about 
Satyarthi’s work. 

Begin by watching this PBS 
“New Heroes” video which 
illustrates his mission and 
methods.

SOCIAL AND 
EMOTIONAL LEARNING 

CONCEPT 
self awareness: recognizing one’s 
emotions and values as well as one’s 
strengths and weaknesses.
social awareness: showing 
understanding and empathy for 
others.

NEW HEROES

http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-
satyarthi-child-slavery-india_lifestyle

http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-satyarthi-child-slavery-india_lifestyle
http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-satyarthi-child-slavery-india_lifestyle
http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-satyarthi-child-slavery-india_lifestyle
http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-satyarthi-child-slavery-india_lifestyle
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The youthrive Cabinet—a team of young people who helped create this iBook— have developed the following study 
guide questions:

1. Based on what you saw in the video, describe the behaviors of the children before and after they were rescued.
2. How would you describe Kailash’s goals in freeing people from slavery?
3. In what ways does Kailash attempt to slow down the rise of child slavery?
4. In what ways does Kailash rehabilitate the newly freed children? 
5. Does Kailash seem to share any similarities with the child slaves?
6. What do you notice about Kailash’s leadership qualities? Can you see ways that his work illustrates any of the Four 
Simple Rules?
7. What would be your plan in aiding the rescue and rehabilitation of oppressed people or ending child slavery?
8. How would you approach a life-threatening cause like Kailash does in rescuing slaves from the Indian “mafia”?
9. How would you use your resources or sphere of influence to help bring awareness to child slavery?
10. How would you prepare the newly freed children to re-enter their communities?
11. Why do you think Kailash decided to use the method he did in liberating child slaves?
12. Do you think there are any flaws in the method that Kailash uses to liberate child slaves?
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The Young Kailash
Kailash Satyarthi was born as Kailash Sharma in 1954. His family lived in 
the central Indian state of Madhya Pradesh, in the small town of Vidisha. 
His father was a police officer and his mother a homemaker. As a 
Brahman (or member of the high caste), the young Kailash witnessed the 
inequality in access to education imposed by the caste system. Many of 
his friends were born into lower castes, and while Kailash went to school, 
they were forced to work under harsh conditions and long hours to help 
their families.

Even at a young age, Kailash was concerned for the well-being of 
underprivileged children, and sought to find ways to help them out of 
poverty and servitude. At age 11, Kailash opened a soccer club to raise 
money to pay the school fees for poor children in his community. He also 
established a textbook bank, asking for donations from classmates and 
friends.
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FACILITATOR TIP
Time Required: 15 mins. to watch “Ted 
Talk”; 15 minutes for discussion 
Learning Objectives: Understanding 
Satyarthi’s ability to transform his anger 
into a force for good.
Materials: Access to the internet

In his Ted Talk, Kailash said, “At that time I was 15 -- an idea came to my 
mind… I was very impressed with the leaders of my town who were 
speaking very highly against the caste system and untouchability and 
talking of Gandhian ideals. So inspired by that, I thought, let us set an 
example by inviting these people to eat food cooked and served by the 
untouchable community.” Although the lower caste people prepared a 
beautiful meal, none of the upper caste showed up to eat the meal. 
Instead, Kailash was greeted at home by some elders from the upper 
caste who insisted that he make penance for his daring idea by a 
“purification” -- traveling to the River Ghanges, washing the feet of the 
upper caste, then drinking the water used for washing. The elders 
threatened to outcast his entire family.

Kailash Satyarthi’s 
“Ted Talk”

https://www.ted.com/talks/
kailash_satyarthi_how_to_make_peace_get_angry 

This activity explores the idea of 
anger as it relates to Satyarthi’s 
work. In a Ted Talk delivered in 
April of 2015, Satyarthi said that 
his best work came from his 
anger. After watching the Ted Talk 
and engage in a conversation 
about anger. (The question 
prompts to guide conversation 
are on the following page.)

https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry
https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry
https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry
https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry
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Satyarthi says, “Dear friends, for centuries we were taught anger is bad. Our 
parents, teachers, priests -- everyone taught us how to control and suppress our 
anger. But I ask why? Why can't we convert our anger for the larger good of 
society?”

Reflection Questions:

1.Do you agree that we can use anger for the “good of society”? If yes, describe 
how. If not, explain. 

2. Think to yourself, what makes you angry? 

3. Describe in your journals a time you used your anger in a non- peaceful/ non-
productive way. Can you describe a time you used your anger productively?

4. What kinds of injustice have you seen/heard about that make you angry? 
(Generate a small group or class list for possible use in the “Taking Action” 
section at the end of the “Being the Change” book.)

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s emotions 
and values as well as one’s strengths and 
weaknesses.
social awareness: showing understanding 
and empathy for others.
responsible decision-making: making 
ethical, constructive choices about personal 
and social behavior. 

Guiding Small Group Activity:
The Power of 
“Transformative Anger” 

Unveiling of the completed "50 for Freedom" panel on the World Day Against Child Labour at the 
104th International Labour Conference, June 12, 2015, Geneva, Switzerland. This work is licensed 
under the Creative Commons Attribution-NonCommercial-NoDerivs 3.0 IGO License

Th
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Early Work

As a young man, Kailash attended a Technological Institute, earning 
a degree in electrical engineering. He completed graduate studies, 
and taught there for two years.

But in 1977, he gave up his lucrative position, and relocated to New 
Delhi to work for a Hindu reform movement that sought to abolish 
the caste system and child marriages in India. It was around this 
time that Kailash changed his last name from Sharma to Satyarthi, 
which means “Seeker of Truth.”

Satyarthi began publishing a magazine called “The Struggle Will 
Continue” which documented the lives of vulnerable people in India, 
India’s poorest children, and he became concerned with the issues 
of child labor and the growing number of parents paying their debts 
through the bonded servitude of their own children. Distressed over 
the increased use of child labor, he began to work for Swami 
Agnivesh, an activist who advocated for women and children. 

Saving Children

In 1980, at the age of 26, Satyarthi created his own nonprofit, 
“Bachpan Bachao Andolan,” which, in English, means Save the 
Childhood Movement. Rather than merely advocate for child 
laborers, Satyarthi, with a group of like-minded individuals, sought to 
liberate them directly. Satyarthi and his companions would go into 
brick and carpet factories, often accompanied by the police, and 
physically free the working children.

This method was confrontational and often dangerous. Many 
factories had affiliations with powerful companies, and 
sometimes had ties to the Indian mob. In such cases, 
Satyarthi and his followers were often beaten, some even 
killed, in their attempt to free enslaved children. 

Rehabilitating Children

But it is what Satyarthi and Bachpan Bachao Andolan does 
after liberation of these children that is unique.

Realizing that many of these children have lived in poverty, if 
not slavery, for most of their lives, the staff at the Ashram 
(Hindu monastary) educate and rehabilitate them, to ease 
their reintroduction into society. 

Satyarthi and his associates begin by having the children 
introduce themselves and saying their names loudly to help 
boost confidence (much like the name activities in the team-
building section of this book). They then feeds the newly 
liberated children. (It is rumored that Satyarthi enjoys cooking 
for them himself.) On the third day, liberated adults are 
returned to their homes while the children stay on another six 
months, for further, more intensive rehabilitation.
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A Global March
In 1998, Satyarthi led an 80,000 kilometer 
march through 103 countries to raise 
awareness worldwide for the plight of child 
laborers. The Global March Against Child Labor 
began on Jan. 7, when seven million people 
assembled to build awareness for exploited 
children. The march ended in Geneva on June 
1, during the International Labour Organization 
conference. Many of the participants were 
children freed from exploitation by Satyarthi and 
his organization. The march was successful, as 
the opinions of the marchers and its organizers 
were heard, and Convention no.182 was added 
to the Geneva Convention, giving protection 
against the worst forms of child labor.

http://www.globalmarch.org/aboutus/howwestarted
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Satyarthi also founded the organization 
Goodweave International, which pressures 
manufacturers of rugs in Southeast Asia to 
label whether their goods were produced in 
factories free from child labor. Though the 
labeling is voluntary, it brings a hidden issue 
to the forefront, educating manufacturers 
and consumers on the potentially high 
human cost of their goods. The criteria for a 
manufacturer to join GoodWeave are:

• Must not employ any person under the age 
of 14.

• Must be subject to unannounced random 
inspections.

• Must pay fair wages to adult workers.

• Must pay a licensing fee that helps 
support GoodWeave’s monitoring, 
inspections, and educational programs.

To ensure compliance, independent 
GoodWeave inspectors make unannounced 
inspections of each loom. If inspectors find 
children working, they offer them the 
opportunity to go to school instead, and the 
producers lose their status with 
GoodWeave. To protect against counterfeit 
labeling, each label is numbered so its origin 
can be traced to the loom on which the rug 
was produced.

From http://www.goodweave.org/uploads/
GoodWeave-Generic-Intl-Standard-v3-0.pdf

Child-Free Rug Labeling Guiding Activity: 
Research Project

Trace Your 
Clothing’s 
Origins

Directions:

1. Research on outfit that you have at home (at least three different items). For 
example, Kevin Nguyen, an intern at youthrive, typically wears a Express Dress Shirt, 
Hanes T-Shirt, Fruit of the Loom Boxers, Levi Pants, CSG (Champs Sports Gear) 
Socks and Nike Shoes. 

2. Have the participants research the companies of their items to see if they have 
ever been involved in incidents or 
accusations of child labour. 

3. Then have them group themselves, 
according to the manufacturers, and 
share what they found. 

4. Consider taking an action step to 
petition for the use of adult labour only, 
based on your research, for the 
offending companies. (See: Taking 
Action section, pg. 90, of this book).

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s emotions 
and values as well as one’s strengths and 
weaknesses.
social awareness: showing understanding 
and empathy for others.
responsible decision-making: making 
ethical, constructive choices about personal 
and social behavior. 

THE TRUE COST  - TRUECOSTMOVIE.COM

https://www.youtube.com/watch?v=NDx711ibD1M

http://www.goodweave.org/uploads/GoodWeave-Generic-Intl-Standard-v3-0.pdf
http://www.goodweave.org/uploads/GoodWeave-Generic-Intl-Standard-v3-0.pdf
http://www.goodweave.org/uploads/GoodWeave-Generic-Intl-Standard-v3-0.pdf
http://www.goodweave.org/uploads/GoodWeave-Generic-Intl-Standard-v3-0.pdf


Kailash Satyarthi Receives Nobel Peace Prize
in 2014 (with co-laureate Malala Yousafzai) 

In 2014, at the age of 61, Satyarthi was awarded the Nobel 
Peace Prize -- alongside Malala Yousafzai of Pakistan. According 
to the Nobel Peace Institute’s announcement speech, the two 
were awarded the prize “for their struggle against the 
suppression of children and young people and for the right of all 
children to education.” To date, Bachpan Bachao Andolan 
organization has rescued approximately 83,500 children who 
had been trafficked, enslaved, and/or used as illegal labor.

In his Ted Talk, Satyarthi was asked about what or who inspires 
him and why. He responded by saying:

“Each time when I free a child, the child who has lost all his hope 
that he will ever come back to his mother, the first smile of 
freedom, and the mother who has lost all hope that the son or 
daughter can ever come back and sit in her lap, they become so 
emotional and the first tear of joy rolls down on her cheek, I see 
the glimpse of God in it -- this is my biggest inspiration. And I am 
so lucky that not once, as I said before, but thousands of times, I 
have been able to witness my God in the faces of those children 
-- and they are my biggest inspirations.”

Access Satyarthi’s Nobel speech and photos at the Nobel Prize 
Award Ceremony: http://www.nobelprize.org/nobel_prizes/
peace/laureates/2014/satyarthi-lecture.html 

Kailash Satyarthi and Malala Yousafzai receive the Nobel Peace 
Prize at Oslo City Hall on December 10, 2014. (Photo: Marta B. 
Haga/MFA, Oslo)

This work is licensed under the Creative Commons Attribution-
NonCommercial-NoDerivs 3.0 IGO License

http://bit.ly/1PJYT1T

http://www.nobelprize.org/nobel_prizes/peace/laureates/2014/satyarthi-lecture.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/2014/satyarthi-lecture.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/2014/satyarthi-lecture.html
http://www.nobelprize.org/nobel_prizes/peace/laureates/2014/satyarthi-lecture.html
http://bit.ly/1PJYT1T
http://bit.ly/1PJYT1T
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Kailash Satyarthi’s Awards:
• Nobel Peace Prize 2014

• Defenders of Democracy Award (2009-USA)

• Alfonso Comin International Award (2008-Spain)

• Medal of the Italian Senate (2007-Italy)

• Heroes Acting to End Modern Day Slavery by U.S. State 
Department (2007-USA)

• Freedom Award (2006-USA)

• In October 2002, Satyarthi was awarded the Wallenberg 
Medal from the University of Michigan in recognition of his 
courageous humanitarian work against the exploitation of 
child labor.

• Friedrich Ebert Stiftung Award (1999-Germany)

• La Hospitalet Award (1999-Spain)

• De Gouden Wimpel Award (1998-Netherlands)

• Robert F. Kennedy Human Rights Award (1995-USA)

• The Trumpeter Award (1995-USA)

The Aachener International Peace Award (1994-Germany)

Sources for this chapter:

http://www.kailashsatyarthi.net/biography/ 

http://www.britannica.com/EBchecked/topic/1996894/Kailash-
Satyarthi 

http://www.bba.org.in/?q=content/history 

http://www.aljazeera.com/news/asia/2014/10/profile-kailash-
satyarthi-2014101012382235808.html 

http://rfkcenter.org/kailash-satyarthi-8 

http://www.globalmarch.org/aboutus/howwestarted

http://www.kailashsatyarthi.net/biography/
http://www.kailashsatyarthi.net/biography/
http://www.britannica.com/EBchecked/topic/1996894/Kailash-Satyarthi
http://www.britannica.com/EBchecked/topic/1996894/Kailash-Satyarthi
http://www.britannica.com/EBchecked/topic/1996894/Kailash-Satyarthi
http://www.britannica.com/EBchecked/topic/1996894/Kailash-Satyarthi
http://www.bba.org.in/?q=content/history
http://www.bba.org.in/?q=content/history
http://www.aljazeera.com/news/asia/2014/10/profile-kailash-satyarthi-2014101012382235808.html
http://www.aljazeera.com/news/asia/2014/10/profile-kailash-satyarthi-2014101012382235808.html
http://www.aljazeera.com/news/asia/2014/10/profile-kailash-satyarthi-2014101012382235808.html
http://www.aljazeera.com/news/asia/2014/10/profile-kailash-satyarthi-2014101012382235808.html
http://rfkcenter.org/kailash-satyarthi-8
http://rfkcenter.org/kailash-satyarthi-8
http://www.globalmarch.org/aboutus/howwestarted
http://www.globalmarch.org/aboutus/howwestarted
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Goal: Understanding the rights within the CRC, 
countries that have ratified it, and United States’ 
position regarding ratification. 

Indian child laborers. © ILO/Jeffrey Leventhal

This work is licensed under the Creative Commons Attribution-NonCommercial-NoDerivs 
3.0 IGO License.http://bit.ly/1W7SGlr
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Guiding Activity: 
Needs vs. Rights
Read the following section of the United Nations Fund for 
Children (UNICEF) report on the rights of Women and 
Children. 

“Rights are not luxuries. Although rights cannot be realized if 
needs are not met, simply meeting needs is not enough. The 
problems facing vulnerable women and children have 
immediate, underlying and structural causes and many have 
common roots. These could be discrimination in various 
forms, including gender bias, unsafe environments or chronic 
poverty. The root causes of preventable death and illness, for 
example, are often a violation of civil and political rights. A 
poor child dies not simply from disease or a poorly 
functioning health system. A number of underlying reasons, 
including his or her mother’s access to education, health 
care, credit, jobs, participation in public life and ultimately 
power over food and other resources are root causes of 
preventable death. Rights, therefore, cannot be separated 
from needs.”
from: http://www.academia.edu/1745056/
Human_rights_for_children_and_women_

Discussion Questions:

What are the similarities between needs and rights? 
Differences? How would you explain how needs and rights 
are linked?

Introduction and Discussion: 
The Convention on the Rights of the Child

Much of the work that 2014 Nobel laureate Kailash 
Satyarthi does is rooted in the United Nations Convention 
on the Rights of the Child (CRC), a legally-binding 
international agreement setting out the civil, political, 
economic, social and cultural rights of every child.

Since adoption by the United Nations in November 1989, 
the CRC has received 194 ratifications with only two 
countries in the world still to ratify (the United States and 
Somalia).

This means countries have agreed to do everything they 
can to make the rights realities for children around the 
world.

All signatory countries are bound to the UNCRC by 
international law, and its implementation is monitored by 
the Committee on the Rights of the Child.

Under the terms of the convention, states are required to 
meet the basic needs of children and help them reach their 
full potential. Central to this is the acknowledgment that 
every child has basic fundamental rights.

From: http://www.savethechildren.org.uk/about-us/what-we-do/child-rights/
un-convention-on-the-rights-of-the-child#sthash.aWUArwhV.dpuf

http://www.academia.edu/1745056/Human_rights_for_children_and_women_
http://www.academia.edu/1745056/Human_rights_for_children_and_women_
http://www.academia.edu/1745056/Human_rights_for_children_and_women_
http://www.academia.edu/1745056/Human_rights_for_children_and_women_
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SOCIAL AND EMOTIONAL 
LEARNING CONCEPT

social awareness: showing 
understanding and empathy for 
others.

Guiding Activity: Children’s Rights Research 
Write “K-W-L” as column-headers, and brainstorm what the group 
already knows (K) and wants to know (W) about the Rights of 
children.

Think/Share: Divide into smaller groups, and assign a child’s rights 
topic to each group: 

• Child Labor

• Education

• Military Service 

• Abuse 

• Child Trafficking 

• Children's Rights in Divorce 

• Capital Punishment

Each group can then research children’s rights movements from 
around the world, and find a group that’s tackling the topic they are 
researching. 

During the SHARE portion of the Think/Share at the end, build out the 
“learn” portion of the “K,W,L” chart.

A young boy carrying bricks at a construction site to earn a living in India.
1/Jan/1979. India. UN Photo/Jean Pierre Laffont This work is licensed under the Creative Commons 
Attribution-NonCommercial-NoDerivs 3.0 IGO License..www.unmultimedia.org/photo/

http://www.unmultimedia.org/photo/
http://www.unmultimedia.org/photo/
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Guiding Activity: Think/Pair/Share

Women and children around the world do not enjoy the same basic rights and 
freedoms as men. The problem is more than unequal rights; it is also the brutal 
exploitation and oppression that women and children face. Millions suffer from child 
labor, slavery or near slave conditions, forced marriages, prostitution, and domestic 
violence.

In 2006, it was estimated that 218 million children between the ages of 5 and 17 
were working. Children are bought and sold, forced into prostitution, or work 
without pay. In addition to the direct brutality of these conditions, children who are 
forced to work cannot go to school and so are doomed to remain poverty-stricken.

Women are also bought and sold as slaves, for labor, and for the sex trade. In many 
countries, women do not have equal rights. Not only are they denied basic 
democratic rights such as the right to vote, they are banned from attending school, 
holding jobs, owning property and traveling by themselves. Women in some 
countries may be legally beaten or abused by their husbands.

The United Nations Convention on the Rights of the Child is an international 
agreement that is supposed to protect the rights of children. The only country in the 
world that has not signed the agreement is the United States. Why hasn’t the U.S. 
signed? Among other reasons, because the Convention says that parents should 
not use corporal punishment (physical violence) against their children and that 
governments should not sentence youth under the age of 18 to life in prison. The 
United States also opposes the language of the Convention calling on governments 
to ensure a basic level of economic, social, and cultural well being for children, 
concerned that these rights are covered in the U.S. Constituion.

http://www.academia.edu/1745056/
Human_rights_for_children_and_women_How_UNICEF_helps_make_them_a_reality

Discussion Questions: In pairs, consider then report out:

What concrete things could you do to help deal with children’s and/or women’s 
issues – either locally or globally? 

(For next steps, see: Taking Action chapter, pg. 90) 

SOCIAL AND EMOTIONAL 
LEARNING CONCEPTS

social awareness: showing 
understanding and empathy for 
others.

A child rug weaver weaves a carpet in Rajastan, 
India. Children start weaving carpets as young 
as four, and approximately 80% are girls. They 
earn roughly $1 for a 12-hour working day. Many 
are given tobacco to help the children work for 
longer hours. When they reach their twenties, 
the weavers' knees are too damaged to 
continue squatting at the loom. With little or no 
education, they usually do agricultural work, as 
their own children replace them at the loom. 

(© ILO/Jeffrey Leventhal.This work is licensed 
under the Creative Commons Attribution-
NonCommercial-NoDerivs 3.0 IGO License. 
http://bit.ly/1PDUbDC

http://www.academia.edu/1745056/Human_rights_for_children_and_women_How_UNICEF_helps_make_them_a_reality
http://www.academia.edu/1745056/Human_rights_for_children_and_women_How_UNICEF_helps_make_them_a_reality
http://www.academia.edu/1745056/Human_rights_for_children_and_women_How_UNICEF_helps_make_them_a_reality
http://www.academia.edu/1745056/Human_rights_for_children_and_women_How_UNICEF_helps_make_them_a_reality
http://bit.ly/1PDUbDC
http://bit.ly/1PDUbDC
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Guiding Activity: Know Your Rights

1.READ the Declaration on the Rights of the Child, the precursor to the 
Convention on the Rights of the Child, adopted by the U.N. in 1959. It 
recognizes the inherent dignity and equal and inalienable rights of all children. 
Read the full Declaration and each of the Articles:

http://www.cirp.org/library/ethics/UN-declaration/

2. In five small groups, TRANSLATE (into your own words) and ILLUSTRATE 
two articles from the Declaration. 

3.RANK the three rights that are most important to you and then DISCUSS who 
you think might help protect those rights.

4.BUILD AWARENESS. Help others learn about their rights! Sign on to the 
petition to the president to ratify the CFC, (http://www.childrightscampaign.org/) 
and celebrate Nov. 20, Universal Children’s Day!

SOCIAL AND EMOTIONAL 
LEARNING CONCEPTS

self-awareness -- recognizing 
one’s emotions and values as well 
as one’s strengths and limitations) 
social awareness: showing 
understanding and empathy for 

Children and teenagers make paper cones for 
audio speakers. They work bare-handed with 
chemicals that can cause skin diseases, at times in 
dark rooms with little or no ventilation. In an eight-
hour day, they earn less than $1. © ILO/Jeffrey 
Leventhal. This work is licensed under the Creative 
Commons Attribution-NonCommercial-NoDerivs 
3.0 IGO License. http://bit.ly/1jD5kYK

http://www.cirp.org/library/ethics/UN-declaration/
http://www.cirp.org/library/ethics/UN-declaration/
http://www.childrightscampaign.org
http://www.childrightscampaign.org
http://bit.ly/1jD5kYK
http://bit.ly/1jD5kYK
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Guiding Activity:

Children’s Rights Scan
Having learned about child rights, let’s see how well your school and/or 
community protects them by doing a Children’s Rights Scan.

CREATE SCAN QUESTIONS: Look back at what you considered the most 
important rights, and develop 3-5 questions to ask people at your school and/
or community to see if those rights are protected. 

For example: “Do you feel safe at school? How about in the community?” As a 
group, create questions to ask your classmates, family and/or community 
members.

DO THE SCAN: Ask people in your school or community the questions and 
write down their responses.

• What did the scan indicate about children’s rights in the school/community? 

• Which rights do most children have? 

• Which ones do they not have? 

• How might the group work to defend children’s rights in the school/community 
as part of a service-learning project (e.g., educate people about their rights 
and/or the U.N.’s Rights of the Child)?” See the “Taking Action” chapter, pg. 
90.

SOCIAL AND EMOTIONAL 
LEARNING CONCEPTS

social awareness: showing 
understanding and empathy for 
others.

responsible decision-making: 
making ethical, constructive 
choices about personal and social 
behavior.

youthrive Scholar Alsa Bruno interviews participants 
in the 2015 Youth Forum. Photo by Maddy Wegner.
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Guiding Activity: Exploring Ratification Issues

Much of Satyarthi’s work is dedicated to ensuring that children’s rights are respected. To get to know the 
guiding legislation that supports these rights, consider starting with the following activity on the Convention 
on the Rights of the Child, which the U.S. has not ratified.

Town Hall Simulation: 
U.S. Ratification of Convention on the Rights of the Child

1. To begin, hold a vote among participants to see: Who would vote for ratification?

2. Ask “Why do you think the U.S. has not ratified this international treaty?” 

3.Then, divide into four groups, and have each group read one of the documents below, then present back to the larger 
group the main points of the piece they read...

            A fact sheet on the CRC    http://www.unicef.org/crc/files/Rights_overview.pdf  
            A news article from the Economist, a London-based newspaper 
            http://www.economist.com/blogs/economist-explains/2013/10/economist-explains-2 
            An editorial from the Washington Post

             http://www.washingtonpost.com/blogs/post-partisan/wp/2014/11/21/why-wont-the-u-s-ratify-the-u-n-s-child-rights-treaty/

            A summary of the ratification process:
             https://docs.google.com/document/d/1QG5WWz2sIsoeAH6CqPncM_qmD8QDZKYs-W8XdIDr7p0/edit

4. Divide group into three sub-groups: pro-ratification, anti-ratification, and interested citizenry. (See list on next page.)

http://www.unicef.org/crc/files/Rights_overview.pdf
http://www.unicef.org/crc/files/Rights_overview.pdf
http://www.economist.com/blogs/economist-explains/2013/10/economist-explains-2
http://www.economist.com/blogs/economist-explains/2013/10/economist-explains-2
http://www.economist.com/blogs/economist-explains/2013/10/economist-explains-2
http://www.economist.com/blogs/economist-explains/2013/10/economist-explains-2
http://www.washingtonpost.com/blogs/post-partisan/wp/2014/11/21/why-wont-the-u-s-ratify-the-u-n-s-child-rights-treaty/
http://www.washingtonpost.com/blogs/post-partisan/wp/2014/11/21/why-wont-the-u-s-ratify-the-u-n-s-child-rights-treaty/
https://docs.google.com/document/d/1QG5WWz2sIsoeAH6CqPncM_qmD8QDZKYs-W8XdIDr7p0/edit
https://docs.google.com/document/d/1QG5WWz2sIsoeAH6CqPncM_qmD8QDZKYs-W8XdIDr7p0/edit
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Each group will need to research their positions. Suggested characters 
include: 
PRO: 
• Juvenile Justice Public Defender
• International Baccalaureate student
• Parent whose child is being tried as an adult.

CON:
• Parent who is concerned that ratification would violate their autonomy (for 

example, a parent who home schools his/her children).
• Disinterested youth who becomes engaged as argument progresses.
• 40-year-old man who served 20 years in prison for crime committed when he was 
16.
• Elected official who is a constitutionalist.

Informed Citizenry:
• NROTC recruiter who is recruiting in high schools.
• Physician who has a “government off my back” position.
• Parent who lost child to underage assailant 

1. Each side presents their point of view.
2. Citizens ask questions of “pro” and “con” groups.
3. Citizens vote.

Reflection Questions:
• How likely is this outcome in current times? Why?
• Why do you think countries like India and Pakistan have signed the ratification while the 
U.S. hasn’t?
• What do you assume OR can you find online about accountability for adherence to CRC? 
What problems does this pose?
• What does this situation say about countries that are considered first, second, and third 
world?
• What kind of recourse do you think there should be for violations of the CRC?
• Is there an action you would like to take?  (See: “Taking Action” chapter of iBook.)

Guiding Activity: 

Getting to Know 
 The Convention on the 
 Rights of the Child  

SOCIAL AND 
EMOTIONAL LEARNING 

CONCEPTS 

social awareness & 
relationship skills:
The ability to take the perspective of 
and empathize with others from 
diverse backgrounds and cultures, to 
understand social and ethical norms 
for behavior, and to recognize family, 
school, and community resources 
and supports. The ability to establish 
and maintain healthy and rewarding 
relationships with diverse individuals 
and groups. This includes 
communicating clearly, listening 
actively, cooperating, resisting 
inappropriate social pressure, 
negotiating conflict constructively, 
and seeking and offering help when 
needed.
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The United Nations Children's 
Fund  is a United Nations 
Program headquartered in 
New York City that provides 
long-term humanitarian and 
developmental assistance to 
children and mothers in 
developing countries.
UNICEF was created by the 
United Nations General 
Assembly on December 11, 
1946, to provide emergency 
food and healthcare to children 
in countries that had been 
devastated by World War II.
From: https://en.wikipedia.org/wiki/UNICEF

www.unicef.org

What is Unicef? For more resources on the CRC, check out Unicef’s homepage:
http://www.unicef.org/crc/

This Unicef-developed exercise “Teaching for Children’s Rights: Rights, 
Wants, and Needs” consists of a set of 20 cards and associated 
educational activities to teach and learn about children’s rights. 
http://www.e-activist.com/ea-campaign/action.retrievefile.do?
ea_fileid=14113

Unicef has also developed a series of lesson plans on the CRC, which 
includes video clips and a cartoon-based activity:
http://teachunicef.org/sites/default/files/documents/
Child_Rights_Unit_6-8.pdf

For younger children, Unicef has developed a series of comic books 
highlighting children’s rights through the eyes of a southeast Asian girl, 
Meena:
http://www.unicef.org/rosa/media_2512.htm

Guiding Activity: 

https://en.wikipedia.org/wiki/UNICEF
https://en.wikipedia.org/wiki/UNICEF
http://www.unicef.org
http://www.unicef.org
http://www.unicef.org/crc/
http://www.unicef.org/crc/
http://www.e-activist.com/ea-campaign/action.retrievefile.do?ea_fileid=14113
http://www.e-activist.com/ea-campaign/action.retrievefile.do?ea_fileid=14113
http://www.e-activist.com/ea-campaign/action.retrievefile.do?ea_fileid=14113
http://www.e-activist.com/ea-campaign/action.retrievefile.do?ea_fileid=14113
http://teachunicef.org/sites/default/files/documents/Child_Rights_Unit_6-8.pdf
http://teachunicef.org/sites/default/files/documents/Child_Rights_Unit_6-8.pdf
http://teachunicef.org/sites/default/files/documents/Child_Rights_Unit_6-8.pdf
http://teachunicef.org/sites/default/files/documents/Child_Rights_Unit_6-8.pdf
http://www.unicef.org/rosa/media_2512.htm
http://www.unicef.org/rosa/media_2512.htm


EXPLORING 
CONFLICT
In this section we will compare 
approaches to international conflict and 
bullying. 

We do this with two goals:

1. We will understand that conflict, no 
matter how close or distant, can be 
resolved through similar methods. 

2. We will internalize the idea ourselves as 
agents of change -- not unlike world 
renown peace-builders.
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Former President and Nobel Laureate Jimmy Carter mediated a peace 
accord between Sudan and Uganda on Dec. 8, 1999, in which the two 
countries agreed to take steps to restore diplomatic relations and 
promote peace in the region. Sudan President Omar Al-Bashir (left) 
shakes the hand of Uganda President Yoweri Museveni. Kenya 
President Daniel Moi as President Carter witnesses the signing.
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Guiding Activity: 
Early Warner’s Journal
Writing and Discussion

2011 Nobel Peace Prize Laureate Leymah 
Gbowee speaks at 2014 Nobel Peace Prize 
Youth Festival. (Photo by Gayle Berthiaume.)

2011 Nobel Peace Prize recipient 
Leymah Gbowee of Liberia said 
that a key to avoiding conflict was 
paying attention to the “early 
warners” – signs that things weren’t 
going well and that something 
might need to be done.  “It is a way 
of teaching activists how to draw 
on local people’s observations of 
odd events or behaviors to spot a 
problem brewing, then come up 
with strategies to diffuse it.” (from 
Mighty Be Our Powers, pg. 10

Discussion Questions: 

Think of the conflicts you may have 
seen in school, at home, or in your 
community.

What are the risks you take in 
identifying “early warning” signs?

Journal Prompt:

Think about the following question, 
then write about it in your journal.

How can understanding and 
identifying early warners help with 
conflicts in a school, neighborhood, 
or nation?

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s emotions 
and values as well as one’s strengths and 
weaknesses.
social awareness: showing understanding 
and empathy for others.
responsible decision-making: making 
ethical, constructive choices about personal 
and social behavior. 

FACILITATOR TIP

Goal: Gain a group understanding 
of early warning signs of conflict and 
how they can serve as a prevention 
strategy to violence.
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This activity focuses on 
community-building, recognizing 
commonalities, and discussing 
dissimilarities.

Bullying and Conflict

youthrive trainers work with partners at 
neighboring youth development 
organization, Youthprise. (Photo by Maddy 
Wegner)

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s emotions 
and values as well as one’s strengths and 
weaknesses.
social awareness: showing understanding 
and empathy for others.

Guiding Activity: Step Forward 
As the facilitator calls out the following statements, let them sink in for a 
moment and take one step forward if they apply to you. Look around, 
check out how many people have had similar experiences to you, and 
await the next call from the facilitator.

Step forward if:

1. You have someone (family member, politician, athlete, celebrity) that 
you look up to as a leader.
2. You identify yourself as a leader.
3. You have ever been a witness to bullying.
4. You have ever been harassed for the color of your skin.
5. You have ever been teased for your appearance, (i.e. wearing glasses, 
your size, your hair, or clothing).
6. You have ever been excluded from a gathering due to your beliefs.
7. You have ever experienced physical bullying.
8. You have wanted to speak out against how you or another person was 

being treated but didn’t know how or were too uncomfortable to do 
so.

9. You have spoken or acted on behalf of someone who was being 
bullied.

10. You believe you can become a peace-builder.
11. You now see yourself as a leader.

FACILITATOR TIP
Goal: Gain a group understanding of early 
warning signs of conflict and how they can 
serve as a prevention strategy to violence.
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Ask:

1. What did you notice?

2. Did you feel uncomfortable   
with any question? 

3. If yes, which one(s)?

4. How does this activity 
relate to our work as peace-
builders and community 

Guiding Activity: 
Reflection on Step 
Forward Activity 

An important distinction between bullying and conflict in general is the 
presence of a power differential between the bully and the target. 

The Minnesota Safe and Supportive Schools Act defines bullying as 
the following:
 

1. Bullying is aggressive or intended to harm another individual. This 
component is intentionally broad in order to include physical 
aggression, verbal harassment (e.g. teasing or spreading rumors), 
and social exclusion. These behaviors can occur in-person or 
online, as with cyberbullying.

2. Bullying behaviors are carried out repeatedly or with the threat of 
recurrence over time, meaning that bullying is both acute and 
chronic.

3. Bullying can be differentiated from conflict (or more colloquially, 
drama) by the presence of a power differential between the bully 
and victim.

Nobel Laureate Leymah Gbowee 
visits anti-bullying display at the 
2014 Nobel Peace Prize Youth 
Festival, developed by youth 
participants. (Photo by Gayle 
Berthiaume)

FACILITATOR TIP
Strive to keep the conversation going 
among participants, rather than just 
in exchange with you.

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s 
emotions and values as well as one’s 
strengths and weaknesses.
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Think about the root causes 
of bullying... 
	
• In your journal, write down 
as many stereotypes that 
bullies use as you can 
generate in a minute.
	
• Pair and share with another. 
 See if this grows your list.
	
• What do the stereotypes 
have in common?
	
• What are some actions that 
we could take to combat 
bullying?

Guiding Activity:
Writing Reflection 
and Pair/Share

Possible roots of bullying:
• Marital status 	 • Familial status 

• Race 	 • Socioeconomic status 

• Ethnicity 	 • Physical appearance   	
• Color 	 • Sexual orientation 

• Creed 	 • Gender identity and expression 

• Religion 	 • National origin   	
• Academic status 	 • Immigration status 

• Disability	 • Sex 

• Public assistance status 	 • Age  

Participants in the Minnesota Youth 
Summit act out bullying intervention. 
(Photo by Maddy Wegner)



86

Guiding Activity: Large Group 
Discussion  
Strategies for Conflict 
Resolution

Pre-writing:

Think about the following questions and 
jot down answers in your journal:

• What are some of the ways that Kailash 
Satyarthi and other local peace-builders 
you know (even in your family) stand up 
to conflict?

• How often does this person take the first 
step? Why? How?

• What comes next? What does follow 
through look like in peace-building?      

• What can we apply from these 
experiences to local issues, even 
bullying?

youthrive trainer and Northeastern University student 
Jeron Mariani facilitates a discussion with participants at 
the 2014 Youth Festival. (Photo by Gayle Berthiaume.)
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Guiding Activity: Conflict Resolution Role Plays
Directions: Divide into groups of 5-6 each. Choose one of the following scenarios. Apply the tactics you’ve identified 
as effective approaches to resolving conflict in the following situations. When acting, consider “freezing” a frame of 
the scene for audience involvement in suggesting resolution strategies.

Picked on for Reading

Your teacher just granted your class a supervised free period. While the majority of students elect to spend time outdoors 
or socialize indoors, you notice one student is intently reading by himself.

As you socialize with your friends, you observe a group of class trouble-makers whispering about and acknowledging the 
solo reader. Slowly the group transitions to approaching the student and trying to get their attention.

From the initiation of the interaction, you notice the pack of students acting aggressively to the individual student. They 
distract him/her from reading by harassing the student with questions and name 
calling such as a “lone loser” and “reading nerd.”

Finally, you have heard enough and think, “How can I change these dynamics?”

Racism by a Classmate

It’s lunch time and you just sat down with your friends at a large table. As you eat, 
another group of students you faintly know sits down at the opposite end of the 
table. Everything is calm for the majority of lunch, but toward the end of the 
period, one of your best friends begins commenting on the students at the end of your shared table. Though it seems 
joking in spirit at first, as the commentary goes on it begins to feel more like ridicule. Others are still laughing but something 
isn’t sitting right with you. The jokes are focused in on the race of the students at the end of the table, though you share no 
ethnic or cultural similarities for this group of people, you do feel an empathetic connection.

Finally you have heard enough and ask yourself, “What can I do?” 

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s 
emotions and values as well as one’s 
strengths and weaknesses.
social awareness: showing 
understanding and empathy for others.
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Guiding Activity: 
Conflict Resolution Role Plays and Reflection
Physically Bullied for Religious Beliefs

You’re playing soccer at your community rec center with two full teams of enthusiastic players. The game is intense and 
competitive, with the sun and adrenaline fueling a fun time for both teams.

After a player on your team scores an exciting goal, he celebrates his excitement by dropping down in prayer. Out of 
frustration and personal bias an opposing player rushes over and knocks your praying teammate to the ground then 
stands over him mocking him with religiously specific insults.

This situation is clearly wrong to you so you start moving over to the scene of the conflict. In that time, the praying player 
has gotten back up but now more of the opposing team joins in on the religious ridicule while your teammates do 
nothing. Finally you have seen enough and you have to make a critical 
decision...

After the groups present, ask:

• How can we apply these important lessons, tactics, or tips from Kailash 
Satyarthi’s work to these real life scenarios?

• What can we learn from Kailash’s strategies that could be applied to bullying? 

• What similarities do you see to the Four Simple Rules?

• How might we stand together so nobody has to stand alone?

SOCIAL AND EMOTIONAL 
LEARNING CONCEPT 

self awareness: recognizing one’s 
emotions and values as well as one’s 
strengths and weaknesses.
self-management: managing emotions 
and behaviors to achieve one’s goals.
social awareness: showing 
understanding and empathy for others.
responsible decision-making: making 
ethical, constructive choices about 
personal and social behavior. 
self-management: managing emotions 
and behaviors to achieve one’s goals.



TAKING ACTION
Nobel Peace Prize Laureates are known first for their 
actions. Through this study of Nobel Laureates, we hope 
to inspire groups of young people, and their adult 
partners, to assess the needs of their own communities 
— looking for ways that they can contribute their talents 
and apply their skills to local issues while learning about 
the global implications of their work. (Note that 
intersections with Minnesota’s Social Studies Stands and 
the English/Language Arts Common Core are included in 
the appendix.)
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CHAPTER 3

youthrive youth help with a 
spring clean-up project at Oak 
Park Community Center in 
North Minneapolis. (Photo by 
Bruce Silcox)



Make your school or 
community more peaceful. 
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TAKING 
ACTION

Young people paint a peace 
mural at Oak Park community 
center in North Minneapolis. 
(Photo by Bruce Silcox)

SOCIAL AND EMOTIONAL 
LEARNING CONCEPTS 

(for entire chapter) 
self awareness: recognizing one’s emotions and 
values as well as one’s strengths and 
weaknesses.
self-management: managing emotions and 
behaviors to achieve one’s goals.
social awareness: showing understanding and 
empathy for others.
responsible decision-making: making ethical, 
constructive choices about personal and social 
behavior. 
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Cultivating Peace Within Your Community 
and Finding a Solution to the Challenge

Now that you’ve learned a bit about youthrive’s Four Simple 
Rules of Engaged Leadership, history of the Nobel Peace 
Prize, and the Laureates, it’s time to explore critical needs in 
your own schools, neighborhoods and communities. This is 
an opportunity to expand your circles of peace, from a 
sense of individual peacefulness and 
group harmony, to the larger community. 

Review
     Big Idea: Peace

     Essential Question: 
     (Review your group’s essential question)

     Challenge:
     Make your school or community more peaceful. 

Young people beautify the 
outside of their neighborhood 
community center in North 
Minneapolis. (Photo by Maddy 
Wegner)
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What is a Solution?
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youthrive student 
Shanell McCoy 
interviews community 
member in New 
Orleans.

Planning Your Solution:
Researching Your 
Community
There are many ways to uncover and document needs.  
Read local newspapers to see what issues are covered.
Survey or interview local experts – youth and adults. 
Consider talking with your school administrators or conducting 
a survey at a local mall.

Hold a community gathering that includes a 
  panel of elders. Young people may want to pose a 
  few key questions to the elders such as: 
  

“What issues have you seen persist in our community 
over your lifetime?” 

“If you had one wish for a change that could or should be 
made, what would it be?” 

“What are your greatest hopes for the future of our 
community?”

Document community assets and areas of potential by 
walking through the neighborhood or school, cameras in hand. 
Take photos of where you see strengths that could be 
expanded. Also keep your eyes out for needs or opportunities.

Hold a service fair, inviting local service organizations to your 
school. Give them the opportunity to explain the issues they 
cover, and areas where they need support.



Nobel Laureate Rigoberta 
Menchu Tum of Guatemala 
admires a youth-created mural 
in South Minneapolis, MN.
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Planning Your Solution:

Selecting the Issue

Once you have established the areas of need in your 
school or community, you will need to narrow your 
list of possibilities. 

Perhaps you’ve learned that you need a recycling 
program or that bullying is a hot issue. Maybe there 
is a growing recent immigrant population that needs 
some English language support. Or perhaps 
school lunches could be augmented with fresh 
produce, grown locally.
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Issue
Funding 
(scoring: 
1-5 scale)

Timeframe

(scoring: 
1-5 scale)

Standard

(scoring: 
1-5 scale)

Average 
(divide by 
3)

Recycling 
Criteria

3 1 5 3

Anti-bullying 
criteria

5 4 5 4.5

Community 
garden

2 1 4 2.3

(With thanks to Earth Force (www.earthforce.org) for their contribution of this approach.)

Planning Your Solution: 

Criteria-Based Decision-Making
First, list the possibilities for your community action, 
leaving columns to the right of the list for you to vote (0-5) 
based on the criteria you establish for the issue to be 
chosen.  For example, perhaps outside funding would be 
required to establish a recycling program, so “funding” 
would become one of your criteria.

Maybe the timeframe for achieving the goal is 
longer than the time allowed, so “timeframe” becomes 
one of your criteria. Maybe the school administrator is 
worried about whether class time should be used if the 
project doesn’t address a state or national standard.
Once the criteria are established, everyone (including the 
adult advisor/teacher) votes with a 0-5 (fist to five) hand 
score, 5 being the strongest positive vote. A closed fist 
signifies “0.” A quick assessment of raised hands 
indicating scores will give you the approximate visual 
average for each of the criteria, and will allow you to 
narrow your choices, based on which project ranks 
highest according to the criteria.
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KNOW WHAT YOU KNOW BINGO
Click on the PDF to download. Email or 
send to Evernote to print.

Planning Your Solution: 
Skills Assessment
“Know What You Know” Bingo
For this step, we often use a “Know What You 
Know” bingo approach or skills inventory to help 
people start to think more broadly about their gifts, 
skills, and interests. Maybe you’re a genius at social 
media or have extensive baby-sitting experience. 
Maybe you speak a second or third language 
fluently. Maybe you have beautiful penmanship. 
Maybe you’ve always wanted to try teaching. 

For the bingo game, first check the spaces that 
pertain to you. Then, circulate with your peers to fill 
in as many spaces as quickly as possible. You can 
always decide how you want to play your version of 
bingo, whether your goal is the traditional straight 
vertical, horizontal, or diagonal line, or whether you 
want to strive for a black-out of the entire card. The 
goal is to learn new things about your classmates 
so that you have a broader understanding of what 
everyone brings to the project.
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Another approach is to simply think broadly about all your 
areas of expertise, and use the Skills Inventory to record 
them.  Maybe you know how to make origami paper cranes.  
Maybe you’re fluent in Pig Latin. These skills can be the 
building blocks of your Action Plan.  Please star those areas 
you’d be most interested in offering the project. This form is 
designed to be adaptable! Figure out what skills might be key 
to the success of your project and fill in the squares 
accordingly.

KNOW WHAT YOU KNOW 
SKILLS INVENTORY

Click on the PDF to download. 
Email or send to Evernote to print.

ACTION PLANNING

Click on the PDF to download. 
Email or send to Evernote to print.

Planning Your Solution: Skills Inventory

Planning Your Solution: Project Planning

This next step is where you move from skills assessment to 
project-planning – figuring out who is responsible for doing 
what, by when.

There is no one way to approach this, and some blanks in 
this form may not be relevant to your project.  Some fields 
may not be filled out until later in the work.  But this form 
can serve as a guideline, helping you capture the important 
steps.
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Implementing Your Solution

Now that young people have come up with their solutions to 
the challenge, it’s time for them to create implementation 
plans. 

Some suggestions for action include:

• Illiustrated books for younger students

• Cross-age instruction on technology skills

• Theater presentations for elder residences

• Multi-lingual Brochures

• Community concerts

• Bilingual story hours at the local library

• Public Service Announcements

What is Implementation?
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Reflection throughout the project is key to monitoring 
progress, timely problem-solving, and gathering 
information for project evaluation. 

These steps can be done quickly and regularly via:
• Journal written responses to prompts.
• Photo documentation of steps.
• Video reflection.
• Group reflection, aided by a talking “stick” 

(any object will do!) that guides the speaker 
and listeners so that one voice is heard at a time.

• “Exit tickets” at the ends of sessions for remaining 
questions to shape the next day or week’s project time.

Be sure to also check whether:
• Are youth and adults working together, sharing their 

expertise, wherever possible throughout project 
implementation?

• Do skills match responsibilities?
• You have a plan to share the information with a 

broader, more public audience?

Reflecting on Your Solution
What is Ongoing Reflection?
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Telling Your Story and Celebrating!
Now that you’ve created change, it’s important to share your good work. All 
partners who’ve helped in the process will want to celebrate with you, and will 
likely have others they’d like to invite to the presentation.

It’s also important that you prepare an interactive way to share what you’ve 
learned with others, during the Nobel Peace Prize Festival (if applicable). 

Consider:

• Creating a brochure using Pages.
• Creating a book using iPhoto, Pages, for younger students
• Create a video using iMovie.
• Write a play and act it out for another class or group.
• Create a rap or song to teach to others.
• Develop a comic strip or graphic book about the experience.
• Create a website.
• Other ideas…

youthrive Cabinet member Shantill Ward 
films a food justice event at North 
Minneapolis partner organization Oak Park 
Community Center. (Photo by Maddy 
Wegner)

FACILITATOR TIP
Be sure to upload your photos, 
reflections, and videos to the 
“Being the Change” Facebook 
Group page! We want to share 
your stories!

Being the Change Facebook Page

https://www.facebook.com/groups/776847159018537/
https://www.facebook.com/groups/776847159018537/


How Do We Evaluate Our Solution?
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TEACHER 
RESOURCES
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CHAPTER 4

Adult allies at Oak Park Community 
Center put finishing touches on 
peace mural. (Photo by Maddy 
Wegner)



STANDARDS

Depending on the extent to which you delve into 
researching Alfred Nobel and the Laureates, and the 
directions your community action/service-learning project 
takes, you may meet standards for:

• Text Types and Purpose
• Production and Distribution of Writing
• Research to Build and Present Knowledge
• Range of Writing

Particularly pertinent are the Grades 6-12 Literacy in 
History/Social Studies, including:

• Key Ideas and Details
• Craft and Structure
• Integration of Knowledge
• Range of Reading and Level of Text Complexity
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Common Core English/Language Arts Standards, Grades 6-12:



Minnesota Social Studies Standards, Grade 6 

(Minnesota Studies):

Because the focus of Grade 6 social studies is on 
Minnesota history, the best application of these 
standards is to the community action/service-
learning portion of this resource guide.

Standard: Democratic government depends on informed 
and engaged citizens who exhibit civic skills and values, 
practice civic discourse, vote and participate in elections, 
apply inquiry and analysis skills, and take action to solve 
problems and shape public policy.

Benchmark 6.1.1.3.: Address a state or local policy issue 
by identifying key opposing positions, determining 
conflicting values and beliefs, defending and justifying a 
position with evidence, and developing strategies to 
persuade others to adopt this position.

Connection to Resource Guide: Through Action-
Planning phase, as students assess local needs and 
determine course of action.

Minnesota Social Studies Standards, Grade 7: 

United States Studies (1800 to present)

Standard: Democratic government depends on informed 
and engaged citizens who exhibit civic skills and values, 
practice civic discourse, vote and participate in elections, 
apply inquiry and analysis skills, and take action to solve 
problems and shape public policy.

Benchmark 7.1.1.1.1: Exhibit civic skills, including 
participating in civic discussion, on issues in the 
contemporary United States, demonstrating respect for the 
opinions of people or groups who have different 
perspectives, and reaching consensus.

Connection to Resource Guide: In the “taking action”/
service-learning phase of this resource book, the process 
of consensus-building in selecting a community need 
requires an application of civic skills.
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Standard: History inquiry is a process in which multiple 
sources and different kinds of historical evidence are 
analyzed to draw conclusions about how and why things 
happened in the past.

Benchmark 7.4.1.2.1: Pose questions about a topic in 
United States history, gather and organize a variety of 
primary and secondary sources related to the questions, 
analyze sources for credibility and bias; suggest possible 
answers and write a thesis statement; use sources to draw 
conclusions and support the thesis; present supported 
findings and cite sources:

Connection to Resource Guide: This standard can be 
addressed through the Town Hall activity on the 
Convention on the Rights of the Child, with its emphasis on 
multiple perspectives, particularly if research is built into the 
experience.

Minnesota Social Studies Standards Grade 8:

Global Studies

Standard: Democratic government depends on informed 
and engaged citizens who exhibit civic skills and values, 
practice civic discourse, vote and participate in elections, 
apply inquiry and analysis skills, and take action to solve 
problems and shape public policy.

Benchmark: 8.1.1.1.1: Exhibit civic skills including 
participating in civic discussion on issues in the 
contemporary world, demonstrating respect for the 
opinions of people or groups who have different 
perspectives, and reaching consensus.

Connection to Resource Guide:  As in the Grade 7 
standard, this standard best fits the “community action”/
service-learning phase of this process, when students 
assess community needs and take action to address the 
need. As part of the process, students engage in “criterion-
based decision-making” which is a “fist-to-five” process of 
consensus-building.
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Standard: Historical inquiry is a process in which multiple 
sources and different kinds of historical evidence are 
analyzed to draw conclusions about how and why things 
happened in the past.

Benchmark: 8.4.1.2.1: Pose questions about a topic in 
world history; gather and organize a variety of primary and 
secondary sources related to the questions; analyze 
sources for credibility and bias; suggest possible answers 
and write a thesis statement; use sources to draw 
conclusions and support the thesis; and present supported 
findings and cite sources.

Connection to Resource Guide: This standard can be 
addressed through the Town Hall activity on the 
Convention on the Rights of the Child, with its emphasis on 
multiple perspectives, particularly if research is built into the 
experience.
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youthrive Scholars and Cabinet members (middle and 
high school students) lay the foundation for group 
cohesion playing an introductions game. (Photo: 
Maddy Wegner)



Minnesota Social Studies Standards, 9-12: 

Standard: Democratic government depends on informed 
and engaged citizens who exhibit civic skills and values, 
practice civic discourse, vote and participate in elections, 
apply inquiry and analysis skills, and take action to solve 
problems and shape public policy.

Benchmark 9.1.1.1.1: Demonstrate skills that enable 
people to monitor and influence state, local, and national 
affairs.

Connection to Resource Guide: Through the 
“community action” service-learning phase of this 
approach.

Standard: Historical inquiry is a process in which multiple 
sources and different kinds of historical evidence are 
analyzed to draw conclusions about how and why things 
happened in the past.

Benchmark: 9.4.1.2.1: Pose questions about a topic in 
world history; gather and organize a variety of primary and 
secondary sources related to the questions; analyze 
sources for credibility and bias; suggest possible answers 
and write a thesis statement; use sources to draw 
conclusions and support the thesis; and present supported 
findings and cite sources.

Connection to Resource Guide: This standard can be 
addressed through the Town Hall activity on the 
Convention on the Rights of the Child, with its emphasis on 
multiple perspectives, particularly if research is built into the 
experience.
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Youth chefs prepare healthy meal for 
community at Oak Park Community Center 
in North Minneapolis (Photo by Maddy 
Wegner)



JOURNAL 
PROMPTS

For extensions of learning, consider using the following writing prompts: 
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On Education 

“In Ashram we bring the free children, we have about 100 children … we impart them in basic education because we feel that education is the key to 
liberation, education is key to involvement, education is key to prosperity for the future so education is on the top of everything else.”  		 	

“In India, starving people sell themselves into debt bondage to survive and then find themselves trapped the rest of their lives. Their owners illegally 
buy and sell them and corrupt state governments get a cut of the profits.”	 	

On Human Rights Violations

“There’s no greater violence than to deny the dreams of our children.”

“I refuse to accept that the shackles of slavery can ever be stronger than the quest for freedom.”

From Nobel Peace Prize Acceptance Speech

"If they cry for their parents, they are beaten severely, sometimes hanged upside down from trees and even branded or burned with cigarettes… I 
think of it all as a test. This is a moral examination that one has to pass... to stand up against such social evils."

http://www.nobelprize.org/nobel_prizes/peace/laureates/2014/satyarthi-lecture.html

From a 2010 Interview with the Robert F. Kennedy Centre for Justice and Human Rights

“Bonded labor is a form of modern-day slavery, where ordinary people lose the most basic freedom of movement, the freedom of choice. They are 
forced to work long hours with little rest. Over five million children are born into such slavery.”

http://rfkcenter.org/kailash-satyarthi

For more quotes by Kailash Satyarthi, see:

http://www.brainyquote.com/quotes/authors/k/kailash_satyarthi.html
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Ted Talk on transformative power of anger:

https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry#t-880786

PBS special on Satyarthi’s methods of freeing child slaves:

http://www.dailymotion.com/video/x28nfkj_pbs-new-heros-ep1-01-kailash-satyarthi-child-slavery-
india_lifestyle 

Nobel Speech:

http://www.nobelprize.org/mediaplayer/index.php?id=2425

https://www.ted.com/talks/kailash_satyarthi_how_to_make_peace_get_angry#t-880786
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For further exploration of Kailash Satyarthi’s work, check out the following:

http://www.kailashsatyarthi.net/biography/ 

http://www.britannica.com/EBchecked/topic/1996894/Kailash-Satyarthi 

http://www.bba.org.in/?q=content/history 

http://www.aljazeera.com/news/asia/2014/10/profile-kailash-satyarthi-2014101012382235808.html 

http://rfkcenter.org/kailash-satyarthi-8

http://www.globalmarch.org/aboutus/howwestarted
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Authoritarian
authoritarian |əˌTHôriˈte(ə)rēən, ôˌTHär-|

adjective

a system of governance that is closed and usually ruled by a single person.

noun

an authoritarian person.

DERIVATIVES

authoritarianism noun

Related Glossary Terms
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Cease-fire
ceasefire |ˈsēsfīr|

noun

when fighting ends, often in wartimes. 

Related Glossary Terms

Index
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Civil war
civil war |ˌsɪvɪl ˈwɔ(ə)r|

noun

a war fought within a country, often across tribal or familial lines.

Related Glossary Terms
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Cohesion
cohesion |kōˈhēZHən|

noun

unity, a sense of pieces going together.

Related Glossary Terms
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Chapter 1 - Peace-Building: Group Cohesion
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Colonialism
colonialism |kəˈlōnēəˌlizəm, kəˈlōnyəˌlizəm|

noun

When one country overtakes another, and rules it -- usually from afar.

Related Glossary Terms
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Colony
colony |ˈkälənē|

noun (pl. colonies)

an area that is taken by an intruding force.

a group of people of one nationality or ethnic group living in a foreign city

Related Glossary Terms
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Corrupt
corrupt |kəˈrəpt|

adjective

a practice or person that is under the influence of money or power; often these 
practices are illegal.
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Cultivate
cultivate |ˈkəltəˌvāt|

verb [ with obj. ]

1 prepare and use (land) for crops or gardening.

     • break up (soil) in preparation for sowing or planting.

     • raise or grow (plants), esp. on a large scale for commercial purposes.

     • Biology grow or maintain (living cells or tissue) in culture.

2 try to acquire or develop (a quality, sentiment, or skill): he cultivated an air of 
indifference.

     • try to win the friendship or favor of (someone): it helps if you go out of your way  
to cultivate the local people.

     • apply oneself to improving or developing (one's mind or manners).

DERIVATIVES

cultivable |-vəbəl| adjective.

cultivatable |-ˌvātəbəl| adjective

ORIGIN mid 17th cent.: from medieval Latin cultivat- ‘prepared for crops,’ from the 
verb cultivare, from cultiva (terra)‘arable (land),’ from colere ‘cultivate, inhabit.’
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Culture
culture |ˈkəlCHər|

noun

the foods and practices that characterize a group of people..
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Chapter 1 - Here's the Scenario
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Descriptor
descriptor |diˈskriptər|

noun

a way of describing something or someone.
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Disarm
disarm |disˈärm|

verb [ with obj. ]

to take weapons away, often from warring sides.
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Discrimination
discrimination |disˌkriməˈnāSHən|

noun

to mistreat based on ethnicity or gender.
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Domestic violence
noun

violence within a home or among family members.
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Economist
economist |iˈkänəmist|

noun

one who studies the trends and forces of money.
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Chapter 2 - Alfred Nobel, Bertha von Suttner and the Nobel Peace Prize
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Elite
elite |əˈlēt, āˈlēt|

noun

one who is of the upper class or has high status, often for reasons of wealth or family 
connections.
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Embassy
embassy |ˈembəsē|

noun (pl. embassies)

the official office of a country in a foreign land.

Related Glossary Terms
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Ethnic
ethnic |ˈeTHnik|

adjective

something that is rooted in a belief or racial group.

Related Glossary Terms
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Exile
exile |ˈegˌzīl, ˈekˌsīl|

noun

one who lives outside of her or his home country.
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Facilitator
facilitator |fəˈsiliˌtātər]

noun

one who helps guide.
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Generality
generality |ˌjenəˈralitē|

noun (pl. generalities)

speaking in broad terms about something or someone.

Related Glossary Terms
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Chapter 1 - Here's the Scenario
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Genocide
genocide |ˈjenəˌsīd|

noun

the deliberate killing of a large group of people, esp. those of a particular ethnic 
group or nation.

DERIVATIVES

genocidal |ˌjenəˈsīdl| adjective

ORIGIN 1940s: from Greek genos ‘race’ + -cide.
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Guerilla
guerrilla |gəˈrilə| (also guerilla)

noun

a person who takes untraditional, sometimes violent, approaches to solve problems.
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Harmony
harmony |ˈhärmənē|

noun (pl. harmonies)

when sounds or peoples go well together.
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Find Term



Human rights
Human rights are based on the principle of respect for the individual. Their 
fundamental assumption is that each person is a moral and rational being who 
deserves to be treated with dignity. They are called human rights because they are 
universal. Whereas nations or specialized groups enjoy specific rights that apply only 
to them, human rights are the rights to which everyone is entitled — no matter who 
they are or where they live.

FROM: http://www.humanrights.com/what-are-human-rights.html
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Immigrants
immigrant |ˈimigrənt|

noun

a person who comes to live permanently in a foreign country.
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Indigenous
indigenous |inˈdijənəs|

adjective

people or things that are native to a place.
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Investment
investment |inˈves(t)mənt|

noun

to support, often with money.
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Laureate
lau·re·ate noun \ˈlȯr-ē-ət, ˈlär-\

: someone who has won an important prize or honor for achievement in an art or 
science

http://www.merriam-webster/dictionary/laureate
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Literate
literate |ˈlitərit|

adjective

the ability to read and write.
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New World
New World |ˌn(j)u ˈwərld|

North and South America regarded collectively in relation to Europe, esp. after the 
early voyages of European explorers.

Related Glossary Terms
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Nobel Laureate
Noun

A person who has received a Nobel Prize for outstanding work – given to peace-
makers, economists, physicists, and writers.

Find more information at NobelPrize.org  http://www.nobelprize.org
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Oppression
oppression |əˈpreSHən|

noun

to take advantage of, often for reasons of ethnicity or gender.
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Perspective
perspective |pərˈspektiv|

noun

a particular attitude toward something; a point of view.

Related Glossary Terms
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Chapter 1 - Here's the Scenario
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Physicist
physicist |ˈfizəsist|

noun

one who studies physics, the study of movement and energy.  

Related Glossary Terms
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Chapter 2 - Alfred Nobel, Bertha von Suttner and the Nobel Peace Prize
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Plantations
plantation |planˈtāSHən|

noun [ often with modifier ]

in American terms, large farms in the South, often where slaves worked.
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Racism
racism |ˈrāˌsizəm|

noun

The practice of forming beliefs rooted in stereotypes about one's racial background.
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Rebels
rebel

noun |ˈrebəl|

a group of people that is rising up against the ruling people or system. 
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Refugee
refugee |ˌrefyo͝oˈjē, ˈrefyo͝oˌjē|

noun

people who have fled their homeland, often for reasons of war.
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Repatriated
repatriate |rēˈpātrēˌāt, rēˈpa-|

verb [ with obj. ]

to return (or be returned) to one’s country of origin.
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Republic
republic |riˈpəblik|

noun

a democratically ruled land.
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Resolution
resolution |ˌrezəˈlo͞oSHən|

noun

an agreement that settles something.
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Successor
successor |səkˈsesər|

noun

one who follows another, often in public office.

Related Glossary Terms
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Suppression
suppression |səˈpreSHən|

noun

to stifle or keep quiet.
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United Nations
United Nations |juˈˌnaɪdɪd ˈneɪʃənz| (abbr.: UN)

an international organization of countries that formed after WWII to promote peace.
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Universal
universal |ˌyo͞onəˈvərsəl|

adjective

of, affecting, or done by all people or things in the world or in a particular group; 
applicable to all cases: universal adult suffrage | the incidents caused universal 
concern.

     • Logic denoting a proposition in which something is asserted of all of a class. 
Contrasted with particular.

    • Linguistics denoting or relating to a grammatical rule, set of rules, or other 
linguistic feature that is found in all languages.

    •(of a tool or machine) adjustable to or appropriate for all requirements; not 
restricted to a single purpose or position.

noun

a person or thing having universal effect, currency, or application, in particular:

    • Logic a universal proposition.

    • Philosophy a term or concept of general application.

    • Philosophy a nature or essence signified by a general term.

    • Linguistics a universal grammatical rule or linguistic feature.

DERIVATIVES

universality |-vərˈsalətē| noun

ORIGIN late Middle English: from Old French, or from Latin universalis, from 
universus (see universe) .

Universal |ˌyo͞onəˈvərsəl|

a movie production company formed by Carl Laemmle in 1912, one of the first studios 
to move from New York to the Los Angeles area. The company merged with MCA 
(Music Corporation of America) in 1962. The company produced movies starring 
Abbott and Costello, the series of Sherlock Holmes movies featuring Basil Rathbone 
and Nigel Bruce, and blockbusters such as ET The Extra-Terrestrial (1982).
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Violation of human rights
“To violate the most basic human rights...is to deny individuals their fundamental 
moral entitlements. It is, in a sense, to treat them as if they are less than human and 
undeserving of respect and dignity. Examples are acts typically deemed "crimes 
against humanity," including genocide, torture, slavery, rape, or medical 
experimentation, and deliberate starvation.”

from: http://www.beyondintractability.org/essay/human-rights-violations 
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Warlord
warlord |ˈwôrˌlôrd|

noun

one who leads a group of people in war times, often with questionable practices.
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