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With this resource guide, we hope to support teachers and youth workers who work with upper elementary, 
middle, and high school students (6th-12th).  It is designed to be flexible and should be useful to youth work-
ers or teachers, over several sessions together in any out-of-school setting, or over a semester or year-long 
class. 

The guide shares the resources we have found valuable in educating and inspiring us to action, based on our 
research of 2011 Nobel Laureate Leymah Gbowee of Liberia and youthrive’s best practices in peace-building, 
youth leadership, and community engagement.

The annual Nobel Peace Prize Youth Festival, held at Augsburg College in Minneapolis, Minnesota, USA, fea-
tures two Nobel Laureates and approximately 1,500 youth and their advisors.  This resource guide serves as 
an important tool in preparing for any site’s participation in the Festival, however, it may be used independ-
ently to learn more about the work of these dynamic world leaders.

INTRODUCTION
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youthrive

Nobel Laureate Leymah Gbowee of Liberia speaks to 
youth and adult gathering in Brooklyn Park, Minnesota, 
where many of her fellow Liberians have settled.

CHAPTER 1



youthrive’s APPROACH

Founded by a passionate group of young people and 
adults in 2005, youthrive operates from its Minneapo-
lis base as an intermediary youth development organi-
zation, providing training and resources to sites 
(schools and community-based organizations) that 
share an interest in its mission of “engaging young 
people with adults in strengthening leadership and 
peace-building skills.”
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Executive Director Donna Cook and Associate Director 
Callie Aguilar with some of the youthrive leadership team 
members (from top, left to right: Alma Dominguez, Quincy 
Powell, Jeron Mariani, Shanell McCoy, and Kevin Nguyen)



PEACE-BUILDING STRATEGY

youthrive considers peace-building a prevention strat-
egy against bullying.  That is, if a group of people is 
willing to invest in building community, cultivate em-
pathy, and value different perspectives, many of the 
seeds of conflict will dissipate before intervention is 
required. This guide is built on the idea that any 
group of people needs to first build that sense of a 
safe community, which will enable them to share per-
sonal experiences of identity and bias, the foundation 
for the activities included in this guide. 
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YOUTH AND ADULT PARTNERSHIPS

Fundamental to the work of youthrive is the 
concept of youth and adult partnership, 
born out of a recognition that both perspec-
tives have much to offer.  youthrive takes 
this approach to all its work, whether daily 
office chores, trainings, or community ac-
tion projects. Optimally, youth and adult 
partnerships are built upon:

• recognition that generational strengths 
are both potential sources of difference, 
and sources of growth and learning;

• accommodation of each other’s needs; 
and,

• mutual respect. 
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Minnesota Youth Council members, a statewide 72-member team of youth and 
adults from each congressional district, act out some of the possibilities for partner-
ship.  Photo courtesy of the Minnesota Alliance With Youth.



As youthrive former high school English teacher Maddy Wegner says: “Through my work with young people at 
youthrive, I’ve come to realize that learning increases on everyone’s part when power and responsibility are 
shared more equally than in a typical American classroom. Adults pay attention in new ways when young peo-
ple train them on topics of shared interest -- whether a community need or the conflict resolution strategies 
of a Nobel Laureate. Young people often learn professional and organizational habits from adults as they 
teach adults technology-based approaches that increase efficiency.”

Kevin Nguyen, former youth Cabinet chair says: “Being involved with youthrive has made me into the mature 
young person that I am today. I believe that it’s because of the youth-adult partnerships that youthrive has ex-
posed me to. For example, I was working on a project with Callie Aguilar, the Associate Director of youthrive, 
and we were able to blend my out-of-the-box ideas with her experience and knowledge in the marketing/
communications field because of her education. That allowed us to finish the task effectively and quickly. That 
made me realize the importance of youth-adult partnerships because I was able to learn so much from her as 
she learned a lot from me.” 
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CULTIVATING CIRCLES OF PEACE

youthrive’s approach is rooted in the idea that in or-
der to prevent bullying and become a peace-builder, 
one first needs to cultivate a sense of peace within 
oneself.  From that understanding, an individual can 
become a peace-builder within her/his family, school, 
and larger community.

It is also rooted in the idea that there are everyday 
ways to cultivate peace, from practicing active listen-
ing skills, (“So what I hear you saying is…”), to prac-
ticing empathy, imagining what it might be to under-
stand an issue from another’s perspective. 

The activities included in the next chapter help facili-
tate that second level of peace, moving from a sense 
of internal peace to cultivating group peace. They 
build from name games to higher risk trust exercises 
team that build a team who can work together to ex-
ercise their leadership skills in tackling larger commu-
nity issues.
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The Four Simple Rules of Engaged Leadership (Four Simple Rules) were developed by 
youthrive as a way for cross-generational teams to work together on issues of common con-
cern. The “rules” are a recurring theme in this resource guide as we explore how they play a 
role in our daily lives and the achievements of the Nobel Laureates. 

1.  SHOW UP and pay attention to 
     what matters to you.
2.  Know yourself and your power and 
     SPEAK TRUTH courageously.
3.  CHANGE YOURSELF as an example.
4.  LEAD!  Use your passion, your 
     power for a purpose. 
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FOUR SIMPLE RULES OF ENGAGED 
LEADERSHIP



The 4 Simple Rules can be used to establish community norms at the beginning of 
a session, important for solidifying behaviors that support the creation of “safe 
space” in any setting. 

You will become more familiar with the Four Simple Rules in the Guiding Activities 
section. 

youthrive founder and Executive Director Donna Cook 
trains on the Four Simple Rules of Engaged Leadership 
with youth trainers Yara Bravo and Alma Dominguez.
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NOBEL PEACE PRIZE LAUREATES

Key to this examination of peace is learning from 
world leaders. youthrive has a 9-year history of work-
ing with Nobel Laureates who, in turn, work directly 
with young people. These experiences are rooted in 
youthrive’s former role as the Upper Midwest Affiliate 
to the PeaceJam Foundation. Now youthrive serves 
as a partner to the Nobel Peace Prize Forum, produc-
ing an annual youth festival at Augsburg College in 
Minneapolis, which convenes young people and No-
bel Laureates. 
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Nobel laureate Rigoberta Menchu Tum of Guatemala addresses a 
crowd of Minnesota youth.



TAKING ACTION

Nobel Peace Prize Laureates are known 
first for their actions. Through this study of 
Nobel Laureates, we hope to inspire 
groups of young people, and their adult 
partners, to assess the needs of their own 
communities — looking for ways that they 
can contribute their talents and apply their 
skills to local issues, while learning about 
the global implications of their work.
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youthrive youth and adults partner to clean up the yard at Oak Park Community Center in 
North Minneapolis



PEACE-BUILDING
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CHAPTER 2



Here’s the Situation...
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Imagine that you walk onto the playground, and two of your friends are disagreeing over a trip to the mall.  One 
friend wants to invite someone who is new to your school.  The other feels that the person would be one too many, and 
that a smaller group would be better.  You feel that you can understand both perspectives.

But as the conversation gets more heated, you start to hear some generalities about how people of one cultural 
group tend to behave.  This makes you more upset. You realize that the issue isn’t just about the size of the group, but 
about what one person thinks about another cultural group of people, those who are recent immigrants to your town.

You take a big breath and wait for the next words. Will your friends see the situation as you do?  Can you help sew the 
seeds of understanding?

What if you were a peacebuilder in your community?  What problems would you need to solve?  What if you are the next 
Nobel Peace Prize winner?



BIG IDEA

PEACE



ESSENTIAL
QUESTIONS
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By design, the big idea allows for the generation of a wide variety of essential questions that reflect 
the interests of the students and the needs of their community. Brainstorm essential questions about 
peace and as a group determine the ONE essential question that is most meaningful to the students.

These are possible examples of an essential question. 

•How do the contributions of Nobel Peace Prize winners affect the world?  

•How can YOU cultivate peace within yourself, your family, school, and community? 

•How can you help your school or community become more peaceful?



CHALLENGE

Make your school or community more 
peaceful. 

(This is a suggested challenge. Your students may come up with a slightly different challenge.)



GUIDING 
QUESTIONS

1. How can I become an engaged leader?

2. Who was Alfred Nobel?

3. Who are Nobel Peace Prize winners?

4. How can our class/group become more peaceful?

5. Who is Leymah Gbowee?

6. What is Liberia like?

7. What other questions do we have?
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As a class, determine questions that will guide the students’ learning. These questions will help them to gather infor-
mation and come up with a solution to the Challenge.



GUIDING 
ACTIVITIES

Getting to Know the Four Simple Rules of Engaged Leadership

Researching Alfred Nobel

Researching Nobel Peace Prize Winners

Cultivating Peace Within Yourself, Class, and/or Group

Getting to Know Nobel Laureate Leymah Gbowee

Discovering Liberia

Taking Action/Cultivating Peace Within Your Community
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When embarking on study that will lead to community action, it’s 
helpful to start by establishing some behavioral norms to help the 
group reach its goals.

At youthrive, we’ve found that our Four Simple Rules for Engaged 
Leadership, developed by a team of young people, help youth and 
adults work together toward common goals, building on the 
strengths of each.

1.  SHOW UP and pay attention to what matters to you.
2.  Know yourself and your power and SPEAK TRUTH courageously
3.  CHANGE YOURSELF as an example.
4.  LEAD!  Use your passion, your power for a purpose.

To establish consensus on these be-
haviors, facilitate a brief discussion 
about each of the rules. 

Terms to know: 

Nobel Laureate

resolution 

Guiding Activity: 
GETTING TO 
KNOW THE FOUR 
SIMPLE RULES OF 
ENGAGED 
LEADERSHIP
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1.  RULE ONE: SHOW UP and pay attention to what matters to you.

•  How many people showed up here today? 

•  How can “showing up” and “paying attention” be different?

•  Can you think of a time you “showed up” but weren’t really there? Examples?

• Describe a time when you showed up and paid attention to what mattered to 
you.  Were the outcomes different?  If yes, how?

• Why do you think there’s this second part to the rule: “Pay attention to what 
matters to you?”

• So, can we agree to hold ourselves to this first of four Simple Rules – to 
“show up” not only physically, but also with our heads and hearts engaged?

2.  RULE TWO: Know your power and SPEAK TRUTH courageously.

• How many people think they have POWER? 

• What sorts of power do you have?

• When was a time you told someone the truth about something and they 
didn’t want to hear it?

• Have you ever had to use your power to tell an adult something (speak truth) 
that they didn’t want to hear?

• What did you have to do to prepare or follow up? 

• Why is this rule important to our group’s function?

Guiding Activity: 
GETTING TO 
KNOW THE FOUR 
SIMPLE RULES OF 
ENGAGED 
LEADERSHIP
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To establish consensus on these be-
haviors, facilitate a brief discussion 
about each of the rules. 

Terms to know: 

Nobel Laureate

resolution 



3.  RULE THREE: Change yourself as an example.

• Who here has every made a New Year’s resolution? 

• Why do people make resolutions?

• What is something you have changed about how you act, what you say, or 
how you might think about something?

• What can be the benefits?

• How have you helped others understand the importance of changing?

• How does this behavior help group process?

4.  RULE FOUR: Lead! with passion and purpose.

• What is something you are passionate about?

• When you do the things you mentioned with passion, what does it look like?

• What happens when you are passionate about something, and you use your 
power, speak truth, change yourself as needed, and are focused on a pur-
pose?

• So, can we agree to follow these Four Simple Rules as we study the Nobel 
Laureates’ lives, and later consider needs in our community and how to ad-
dress them? 

• Are we willing to hold ourselves and each other accountable to them daily? 
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To establish consensus on these be-
haviors, facilitate a brief discussion 
about each of the rules. 

Terms to know: 

Nobel Laureate

resolution 

Guiding Activity: 
GETTING TO 
KNOW THE FOUR 
SIMPLE RULES OF 
ENGAGED 
LEADERSHIP



Draw three columns on a white board, labeled “K, W, L”.  

In the K - “Know” column record student responses:

1. What do we know about Alfred Nobel?

In the W - “Wonder” column record student responses:

2. What do we wonder about him and his life?

In the L- “Learn” column record student responses after 
they have completed their research:

3. What did we learn about Alfred Nobel and the 
Nobel Peace Prize?

Read this biography of Alfred Nobel:  

http://www.nobelprize.org/alfred_nobel/biographical/articles/lif
e-work/gradeschool.html

Discuss:  “What are examples in Nobel’s life when he applied 
one of the Four Simple Rules – when he showed up, spoke 
truth, changed himself, or led?”
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Guiding Activity: 
ALFRED NOBEL 
AND THE NOBEL 
PEACE PRIZE

http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html
http://www.nobelprize.org/alfred_nobel/biographical/articles/life-work/gradeschool.html


Young people get acquainted 
with the faces of Nobel Peace 
Prize recipients during a com-
munity service fair.

Supplies: 
• Peace Journal for ongoing reflection - create a 

Peace Journal from stapled notepaper, spiral 
notebook or digital notebook on an iPad. Ever-
note or Notability apps work well. 

• Internet access
• Basic arts supplies (paper, markers)

Divide the class into small groups, and have each read 
one section of the online facts about the Nobel Peace 
Prize. Each group should figure out a creative way to 
present their information to the others in the class.

Guiding Activity: 
WHO ARE THE 
NOBEL PEACE 
PRIZE WINNERS?

Terms to know: economist, physicist  
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http://www.nobelprize.org/nobel_prizes/facts/

The small groups should decide:

1. What is the most interesting thing we learned?

2. How can we make it interesting to the rest of the class/group?

Here are a few ideas to consider:
• Drawing a picture or diagram.
• Creating a skit.
• Presenting the information as a poem or song.
• Presenting the information as a game.
• Create a PowerPoint or Keynote presentation.
• Create a video.

3.Present the information to the rest of the class/group.

26
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Reflecting in Your Peace Journal

In Alfred Nobel’s will, he said that his entire remaining estate 
should be used to endow "prizes to those who, during the 
preceding year, shall have conferred the greatest benefit to 
mankind."

Pre-writing: In your journals, think about the past year.  
Who or what do you think should receive a peace award?  	
Why?  What has this person or organization done to deserve 
your award?

Drafting: Write a letter of nomination, making the case for 
why you think this person or group warrants the award.

Editing:  Share with one or two others to see if your letter is 
as clear, persuasive, and grammatically correct as possible.  

Publishing:  Then, consider emailing your letter to your nomi-
nee, send it to your teacher, post it on a blog or website or 
decide where you can share it.
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Terms to know: 

harmony

cohesion

descriptor

facilitator

Supplies:  

• Peace Journal

• Writing Utensil

• discarded magazines, glue, 
and markers

Think about what brings you peace:

• Is it going for a run?

• Is it playing with a pet?

• Is it talking to an older sibling?

• Is it something else?

Write, draw a picture, or make a collage representing what brings you 
peace.  Then hang these writings and illustrations and take a gallery walk to 
learn about different ways people cultivate peacefulness within themselves.  
Consider making a list of these strategies to post on a blog or share.

Guiding Activity: 
CULTIVATING CIRCLES OF PEACE
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1. Group Peacefulness: Introductions, Ice-breakers, and 
Energizers

Often the foundation for a sense of harmony in a group is 
simply building relationships.  The following games can help 
build that sense of group cohesion, so that later community 

action you take together grows out of a sense of shared pur-
pose.

These activities work well throughout the day, and are essen-
tial in the beginning and after meals to get refocused and en-
ergized. youthrive uses them to help “level the playing field,” 
and to help effective youth and adult relationships grow.

Please note that versions of these activities have been 
around for years.  We are grateful to those who have helped 
us find them, and hope that we have adapted them in ways 
that make sense for you!
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My Neighbor Who…

Have participants form a circle facing the middle. The facilitator then calls out descrip-
tors, aiming to get different people into the middle of the circle so that everyone has 
a chance to introduce him/herself. Try to make the qualifiers timely and relevant, 
given the time of year, recent national or sports events, etc.  

The facilitator calls out descriptors like: “Everyone who was born 
outside of Minnesota!” Those participants who share this quali-

fier go to the middle of the circle, “high five” each other, and intro-
duce who they are.

Descriptors such as those in the following list may help you get started.  The fa-
cilitator’s role is to keep an eye on who hasn’t yet gone to the middle of the circle, 

to be sure to call out a descriptor that will engage the remaining participants so that 
everyone gets introduced. (A good catch-all for the end might be: “Everyone who 

thinks young people should have leadership roles in their communities!”)

The following call-outs can get the activity going:

“Everyone who is wearing black socks!”
 “Everyone who went to pre-school!”
 “Everyone who does a winter sport!”

Introductions
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Duck and Cover 

Optimal number of participants:  at least 15

Have participants first form a circle facing the middle, and place yourself in the mid-
dle. Each person should introduce him/herself. Then, the facilitator swings around, 
points to someone in the circle, and says, “Duck and cover!” The person then ducks, 
and those that are on the left and right of the person that ducked try to say each 

other’s names instantly.  The one who is the slower then has to 
trade places with the person in the middle of the circle, and next 

points to someone else, saying “Duck and cover!” The purpose is to 
get to know each other’s names and get everyone moving.

Name-Calling

Optimal number of participants:  at least 15

Materials:  1-5 objects for tossing – tennis balls, stuffed animals, etc.

Have participants form a circle. Toss the object to one person, calling out the person’s name as 
you toss the ball.  The recipient of the ball calls out the name of another person, and tosses the 
ball to her/him.  That person, in turn, calls out the name of another person and tosses the ball. It 
is essential that participants keep the order the same throughout the game. After the first time 
through, once all the names have been called, add another ball.  Keep the energy level high, add-
ing up to four tossable items, and increasing speed!

Introductions
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Introductions

Alphabet Game

Optimal number of participants: at least 15

Gather participants in a circle. The keys to this game are both 
memory and listening skills. Have someone start out saying his/

her name and something that starts with the first letter of his/her name. 
For example, “My name is Donna and I love donkeys.” The next person then 

repeats Donna’s name, her passion, and adds his/hers. People can help one an-
other by acting out the passion, at which point that person is the next in line 

(thereby avoiding having to remember the longer list).
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Everyone Who... 

Optimal number of participants:  at least 15

Have everyone get into a circle, facing the middle, with one person in the middle. 
The person in the middle says, “Everyone who...likes Harry Pot-
ter!” Then, everyone standing in the circle who likes Harry Potter 

has to switch places with someone else who likes Harry Potter, in-
cluding the person in the middle, and whoever didn’t get a spot ends up 

in the middle. The purpose of this game is to get to know who ever is around 
you better, you get to know their interests or things that you have in common!

Ice-Breakers
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Human Spider Web

Optimal number of participants: 6-8

Either select 6-8 volunteers from the larger group to participate in this activity (for 
demonstration purposes) or divide the entire group into teams of 6-8 participants. 
Have each group move to a location that allows them to stand in a small circle. 

Direct members of the groups to extend their left hands across the cir-
cle and grasp the left hands of the other members opposite them. Then 

have them extend their right hands across the circle and grasp the right hands 
of other individuals.  

Their task is to unravel the spider web of interlocking arms without letting go of anyone’s 
hands.  The first group to disentangle themselves wins! 

Ice-Breakers
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Getting to Know You, 1

Optimal number of participants – at least 10.

Materials: post-it notes and markers

Pass out post-its and markers, and ask that people write 
three adjectives that describe them – no longer than 2-3-word 

phrases. Then have people paste the post-its to their clothes so that 
others can read the phrases.  Have them, without talking, organize them-

selves into 3-4 groups of similar descriptors. Then, allow them to talk and 
come up with a name for themselves.

Getting to Know You, 2

Another way to do this ice-breaker is have the group break into three or four 
small groups and create a list of things that describe them and what they like to 
do. Then, move into two groups, and make a new list of similarities off of what 
they previously created. Finally, come together as a big group and try to find 
similarities that fit the whole group.

Ice-Breakers
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Category, Category, Bye!

One person stands in the middle of the group and calls out a category: health 
foods, car makes, cereal, etc. Point at each person in rapid succession, skipping 
around the group. The player has to name something in the category. If she does 
not, everyone yells, “Bye!!” and that player is out for the round.

Gator

All participants form a circle and the leader explains that this is a “call and re-
sponse” activity. 

Leader says, “One, two, three, four – let me see you do the ‘gator’!”

Audience says, “What’s that you say?”

Leader says, “I said, let me see you do the gator!”

Together, the leader and participants say: “Do the gator, do, do, do the gator!  Do 
the gator, do, do, do the gator!” while acting like a gator (e.g. raising hands clasped 
together.)

This process continues, usually using things like snakes, the surf, the matrix, and 
finally, doing all four moves.

Energizers
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Beat Box

Participants form a circle and the leader tells the group that they are going to make 
a song by creating beats.  The leader asks someone to provide a beat, and that per-
son starts.  The leader then asks the audience to close their eyes, and only start 
their repetitive beat when the leader touches their shoulder.  Gradually, a collective 

and often powerful beat emerges.

Energizers
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Now that we know the Four Simple Rules of 
Engaged Leadership, let’s read about Leymah’s 
life, looking for examples of each: showing up, speak-
ing truth, changing herself, and leading.

Terms to know: 

civil war
refugee
suppression
oppression
Embassy
domestic violence
exile

Guiding Activity: 
GETTING TO 
KNOW NOBEL 
LAUREATE 
LEYMAH GBOWEE

Leymah addresses crowd of stu-
dents from across Minnesota and 
the upper Midwest at North High 
School in Minneapolis.38



Leymah Gbowee was born in 1972, and grew up in Liberia’s 
capital and coastal city of Monrovia. As a teen, she at-
tended a private school, where she was a good and ambi-
tious student with dreams of going to medical school upon 
her high school graduation in 1990. 

But the country’s civil war broke out in 
those years, causing her family first to 
go into hiding at the U.S. Embassy, where 
Leymah’s father worked.  As the fighting intensi-
fied, her family fled to the neighboring west African 
country of Ghana.  There, they ended up in a refugee 
camp, living among thousands of other Liberians who had 
also fled the civil war.

Leymah’s grandmother was particularly important to her in her 
childhood. As she once told a reporter: “I grew up in a home where 
my grandmother did not tolerate any kind of disrespect, suppression, 
or oppression. She told us the story of her life. She was married at the 
age of fifteen. The first time she experienced domestic violence, she left 
him. She never backed down.” 1

 1From “Leymah Gbowee” an article by Amitabh Pal, in The Progressive, September 2012. 

Monrovia, Liberia

Ghana.

Liberia

LEYMAH’S JOURNEY 

Photo taken by NASA 
http://www.flickr.com/search/?q=nasa%20earth%20africa

1 2 3
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Unfortunately, this story also became Leymah’s.  In 1991, 
there was a break in the civil war, and Leymah returned to Li-
beria.  There, she met a man she’d known at the refugee 
camp, and they began a relationship that resulted in four 
children. When he became abusive to her, she enrolled in a 
social work program, and gradually realized that she would 
have to leave him. 

Having moved back home, with her 
mother’s support, she received a college 
degree while volunteering to work with “Taylor’s 
boys” – boys who had become child soldiers under 
the direction of Liberia’s President Charles Taylor.  

At the same time, she was becoming aware of the important 
role of women in peace-building efforts, both at home and in 
public. Through a friend, she became the head of the Liberian 
branch of an organization called the Women in Peacebuilding Net-
work (WIPNET).  

By this time, Liberia had been undergoing a civil war for about 14 years.  
Leymah and other women were growing tired of seeing the men in their 
lives become soldiers and the women suffer abuses at the hands of sol-
diers.  She was inspired to lead an effort to bring women together, Mus-
lim and Christian, to demand an end to the fighting. 
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As she said: “The amount of death and destruction really had 
me afraid. Every morning when I woke up, I would encounter 
dead bodies. People could be shot and killed instantly for 
the color of the T-shirt they wore.” 

These women staged “sit-ins” in the fish market area of the 
capitol city of Monrovia that President Taylor passed every 
day. All wore white t-shirts and carried signs that de-
manded peace, regardless of the 
weather. As their group grew to include 
thousands, their daily protests began to attract 
attention.

After weeks of such work, the women demanded a meet-
ing with President Taylor.  Says Leymah: “There was fear. We 
didn’t know what to expect. We could be arrested. We could 
be beaten. If it came to the worst, we could be killed. But we de-
cided we would still go.” 

Leymah was selected as the spokesperson, and demanded an end to 
the fighting and continuation of talks between the warring tribal groups, 
of which there were more than 20. President Taylor agreed to these con-
ditions, but moved the peace talks to the neighboring country of Ghana.  
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After more than six weeks, little had been accomplished, so 
Leymah and the women traveled to Ghana, and again 
staged a sit-in where the tribal leaders were meeting, lock-
ing their arms and creating a blockade around the building.  
They allowed no one to leave until an agreement was 
signed. Within a month, an agreement had been reached, 
peacekeeping troops arrived, and President Taylor went 
into exile in Nigeria.

	

All of this work prepared the country for their next 
presidential election, when Africa’s first female presi-
dent, Ellen Johnson Sirleaf, was elected.  These two 
women, plus another female peace-builder from Yemen (Ta-
wakkul Karman), all shared in the Nobel Peace Prize in 2011, 
eight years after their historic work that ended Liberia’s civil war. 
Leymah is one of the few women, and one of the youngest, ever to 
be awarded the Nobel Peace Prize, having received it at 39. 
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The first female president of an African 
country, President Ellen Johnson Sirleaf of 
Liberia, was elected in 2005, following the 
work of many women to bring an end to 
the country’s civil war.



The Nobel committee, in awarding the prize to three women, 
said the women were receiving it “for their nonviolent strug-
gle for the safety of women and for women’s rights to full 
participation in peace-building work.” 

http://www.ted.com/talks/leymah_gbowee_unlock_the_intelligence_passion_greatness_of_girls.html

Leymah’s talk on the power of girls.

LEYMAH GBOWEE: UNLOCK THE INTELLIGENCE, PASSION AND 
GREATNESS OF GIRLS

Watch Leymah Gbowee TED Talk.

NOBEL PEACE PRIZE

Tawakkul Karman, Leymah Gbowee, and Ellen Johnson Sirleaf 
Photo: Harry Wad
http://en.wikipedia.org/wiki/Leymah_Gbowee
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Liberia’s history is linked to America’s, and 
their flag reflects this relationship — a single 
white star and red and blue horizontal stripes.

To learn a bit about Liberia’s past, we have to 
think back to what was going on in the United 
States in the early 1800s.  

Supplies:

• Peace journal
• Writing utensil
• Internet access

Terms: repatriated, colonialism, racism

K-W-L Chart:  Draw three columns on a board or large paper. Have 
the students fill in what they know.:

• What do we know about Liberia?

• What do we know (or can we guess) about Africa?

• What do we know about America’s and Africa’s early relationship? 

•What do we wonder/want to know?
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Guiding Activity: 
DISCOVERING 
LIBERIA



Using the Google Maps Widget, explore Liberia.

• What do we notice about the country?

• How much is settled land?

• What does the unsettled land look like?

• Can you imagine what might grow here?

Fill in the “L” column on the K-W-L chart about “What have we 
learned about Liberia?” 
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Guiding Activity: 
DISCOVERING 
LIBERIA

LIBERIA

Explore Liberia using Google Maps.



Liberia was one of the first 
countries to be involved in the 
slave trade with the United States.  As Amer-
ica’s history changed, and slaves were freed, there 
were concerns about what would happen when people 
experienced new freedoms on American soil.  One idea 
(considered a sort of solution) was sending these freed 
slaves back home to Liberia.

But the "solution" was problematic both from the Ameri-
can and Liberian perspectives. Issues of colonialism 
and racism contributed to the complexity of this idea.

In 1822, the first 86 returned (or “repatriated”) slaves 
arrived back in Liberia. As you might imagine, this arrival 
was not easy — in part because there were more than 
20 tribal groups that needed to integrate these people 
into their lives and communities.  Many feel that these 
conditions were the seeds of the later civil war, conflicts 
between the “haves” and “have nots.”  Today, more than 
73% of Liberia’s population lives in poverty, and what 
became the ruling class of returned slave families has 
repeatedly been overthrown by challenges within and be-
tween these people and the more than 20 tribal groups.

(Source: http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/)

Activity: Peace Journal writing

Do you think this approach (repatriation) would be a workable 
solution?  

What are the problems you might expect? 

What are the conditions that might make such an idea work?
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Guiding Activity: 
DISCOVERING 
LIBERIA

http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/


Terms: 

plantations
discrimination
indigenous
New World

The settlers seemed to want to bring their 
American habits to Liberia, building 
churches and homes that resembled South-
ern plantations. And they continued to 
speak English. They also entered into com-
plicated relationships with the indigenous 
people — marrying them in some cases, 
discriminating against them in others, try-
ing to bring their “New World” values to 
Liberia. 
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Guiding Activity: 
DISCOVERING 
LIBERIA

http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/

SETTLERS SHARED THE LAND WITH INDIGENOUS TRIBES.



After watching the video, discuss: 

What do you know about plantation life in the 
United States in the 19th century? 

What do you see that might be similar in the 
video clip about Liberia?

What do you want to know about the lives of 
the repatriated slaves in Liberia?

In smaller groups, research online, in the li-
brary, and/or by interviewing expert sources 
on life in Liberia to discover more about how 
elements of plantation life were exported to 
Liberia.

Think of a creative way to present back to 
the group what you have learned that will il-
lustrate the similarities and differences in Li-
berian and American life (through visual art, 
dance, a skit, or poem). 
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http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/

SETTLERS BROUGHT THEIR AMERICAN NAMES AND ARCHITECTURE

Guiding Activity: 
DISCOVERING 
LIBERIA

http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
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Liberia’s Early Warning Signs 

Despite its troubles, Liberia, as the only free republic in Africa, was a model 
for African colonies struggling to achieve independence. William Tubman, 
who was elected president in 1944, improved the country's image by travel-
ing abroad and allowing international investment in Liberia. With this invest-
ment and the income from the newly discovered mineral deposits in the 
country, he modernized parts of Liberia (mostly along the coast) and built 
schools, roads, and hospitals. 

Despite these developments, the gap between the ruling elite and the in-
digenous peoples increased. Tubman's rule became gradually more authori-
tarian. He changed the constitution to allow him to remain in office for 
seven consecutive terms, silenced the press, and introduced a system of 
government spies to report on all political activity.

(Source: http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/)

Terms: 

republic

colony

investment

indigenous

United Nations

elite

authoritarian
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Guiding Activity: 
DISCOVERING 
LIBERIA

http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/


Activity: Journaling and Paired Work on “Early Warners”:

Think back on a time when you noticed odd behavior that led to an event 
that could or should have been avoided. This might be a family happening, 
or a time when something that could have been avoided happened in your 
school, neighborhood, or town. Describe in your peace journal what you 
saw, how you felt, and what transpired. 

Share your writing with one other to see if you can begin to develop a list of 
best practices for “early warners.” Then develop a class list from these 
paired sharings.  

Discussion Questions:

• What can early “early warners” help with in a school or town?

• What are the risks these people take?

• Can you think of any examples of people who have been early warners?

Leymah Gbowee said that a key to 
avoiding conflict was paying attention to 
the “early warners” – signs that things 
weren’t going well and that something 
might need to be done.  “It is a way of 
teaching activists how to draw on local 
people’s observations of odd events or 
behaviors to spot a problem brewing, 
then come up with strategies to diffuse 
it.” (from Mighty Be Our Powers, pg. 
101).
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Guiding Activity: 
DISCOVERING 
LIBERIA



By the time President Tubman died in 1971, frustrations in Liberia were run-
ning high. His vice president and successor, William R. Tolbert, tried to im-
prove things by introducing many changes. But the majority of the popula-
tion was poor and lacked basic access to safe water and electricity. 

Tolbert's idea (in 1979) to increase the price of imported rice, a basic part of 
the Liberian diet, as a way to encourage local farmers was interpreted as a 
negative, and this provided the spark for demonstrations (dubbed the “rice 
riots”) which quickly turned violent.

In 1980, a group of men led by Samuel K. Doe, a 28-year-old indigenous 
military man, fought their way into the presidential mansion and killed Tol-
bert. Hundreds of government workers fled the country, while others were 
imprisoned.

Many people welcomed Doe because he favored the majority of the native 
Liberian population that had been excluded from power. But the new gov-
ernment lacked experience and was poorly prepared to rule. 

Soon there were problems. In 1985, Doe declared himself the winner of a 
presidential election he had actually lost. His corrupt government worsened, 
shutting down newspapers and banning political activity. The government's 
poor treatment of certain ethnic groups resulted in divisions and violence 
among indigenous populations who until then had lived together peacefully.

Terms:

successor

corrupt

ethnic

Source: 
http://www.pbs.org/wgbh/globalcon
nections/liberia/essays/history/)
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Guiding Activity: 
DISCOVERING 
LIBERIA
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http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
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To resolve conflicts, often it is best to start by exploring the different players 
in a disagreement, and their connections. 

• Think of a conflict you know well, whether school-based, community-
based, or larger.  Try to map out the main actors in the struggle. Are they 
individuals or are they acting as part of an organization?  Add details, and 
draw arrows between the people and organizations to show relationships. 

• Describe what you see as the main problem, and write a paragraph about 
where you think there are chances to resolve the problem. Is there a role 
you could play or a new approach you would suggest?

Supplies:  

• Peace journal

• Writing utensil
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Guiding Activity: 
DISCOVERING 
LIBERIA



Civil War in Liberia

The brutal treatment of the Liberian army drove some indigenous people 
across the border to the Ivory Coast. There, a man named Charles Taylor or-
ganized and trained many of them. 

When Taylor and his force of 100 rebels reentered Liberia in 1989, on Christ-
mas Eve, thousands of native Liberians joined them. While they formed the 
core of his rebel army, there were many Liberians of other ethnic back-
grounds who joined as well. A civil war began.

In 1990, Doe was captured and killed by another rebel, while fighting be-
tween the rebels and the Liberian army escalated into civil war. Entire vil-
lages were emptied as people fled. Soldiers, some of them still children, 
(and called “child soldiers”) committed terrible crimes.

Five years later, Charles Taylor agreed to a cease-fire and a timetable to de-
mobilize and disarm his troops. In 1997, Taylor won a presidential election 
against 12 others. Liberians had voted for him in the hope that he would 
end the bloodshed. The bloodshed did slow considerably, but it did not 
end. Taylor also has been accused of backing guerillas in neighboring coun-
tries and funneling diamond money into arms purchases for the rebel ar-
mies he supported, and into luxuries for himself.

Terms: 

rebels

guerilla

cease-fire

disarm

(Source: 
http://www.pbs.org/wgbh/globalcon
nections/liberia/essays/history/)
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http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/
http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/


Activity: Analyzing Why We Fight  

Think about what you have learned about Liberia’s struggles and the reasons for 
the civil war. List those reasons. Do the reasons fit into categories?

Now think about what causes fights at school or at home.

• Are these reasons similar to why fights sometimes break out in your family or 
school?

• What peace-building approaches work in bringing friends and family back to-
gether?

• Do you think any of these approaches would work in a country like Liberia?

• How would you try to help Liberia stop the fighting?

Guiding Activity: 
DISCOVERING 
LIBERIA
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The Role of Women in Ending the Liberian Civil War

Terms: Ghana, warlord, literate

Much of the credit for Liberia’s civil war 
ending in 2004 goes to the women, who 
organized despite the differences in their Chris-
tian and Muslim religions, to demand peace. They 
used a series of unusual approaches, including a “sit-
in” at the weeks-long meetings held in Ghana, to get the 
attention of the government leaders and warlords who had 
convened to develop a strategy for peace. Many believe that 
the civil war wouldn’t have ended if not for the leadership roles of 
these women – a majority of whom were not literate, so the group 
used drawings to help make their points. 

As Nobel Peace Prize winner Leymah Gbowee writes in her book, 
Mighty Be Our Powers, “No one else in Africa was doing this: focusing 
only on women and only on building peace.”

Guiding Activity: 
DISCOVERING 
LIBERIA
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Such leadership by women also is part of the reason for the 
election of Ellen Sirleaf Johnson as Africa’s first female presi-
dent in 2005 and again in 2011. As she has said, she wants 
Liberia to “become a brilliant beacon, an example to Africa 
and the world of what love of liberty can achieve.”

These efforts at stabilizing Liberia after its civil wars led to 
her receiving the 2011 Nobel Peace Prize, alongside Ley-
mah Gbowee and Tawakel Karman of Ye-
man.  The three were recognized for the 
“non-violent struggle for the safety of 
women and for women’s rights to full participation 
in peace-building work.”

( S o u r c e : h t t p : / / e n . w i k i p e d i a . o r g / w i k i / E l l e n _ J o h n s o n _ S i r l e a f a n d 
http://www.famouspeoplelessons.com/e/ellen_johnson_sirleaf.html)
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TAKING ACTION

Cultivating Peace Within Your Community and Finding a 
Solution to the Challenge:

Now that you’ve learned a bit about the Four Simple Rules of Engaged 
Leadership, history of the Nobel Peace Prize, and one of its Laureates, it’s 
time to explore critical needs in your own schools, neighborhoods and 
communities. This is an opportunity to expand your circles of peace, from 
a sense of individual peacefulness and 
group harmony, to the larger community. 

Review
Big Idea: Peace

Essential Question: 
(Review your group’s essential question)

Challenge:
Make your school or community more peaceful. 
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Make your school or community 
more peaceful.



Planning Your Solution:
Researching Your Community
There are many ways to uncover and document needs.  
Here are a few ideas:
• Read local newspapers to see what issues are getting cov-

ered.
• Survey or interview local experts – youth and adults.  Con-

sider talking with your school adminis-
trators or conducting a survey at a lo-
cal mall.

• Hold a community gathering that includes a 
panel of elders. Young people may want to pose a 
few key questions to the elders such as: “What issues 
have you seen persist in our community over your life?” “If 
you had one wish for a change that could or should be 
made, what would it be?” “What are your greatest hopes for 
the future of our community?”

• Document community assets and areas of potential by walking 
through the neighborhood or school, cameras in hand.  Take photos 
of where you see strengths that could be expanded.  Also keep your 
eyes out for needs or opportunities.

• Hold a service fair, inviting local service organizations to your school.  
Give them the opportunity to explain the issues they cover, and areas 
where they need support.

youthrive student Shanell McCoy interviews community 
member in New Orleans.
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Planning Your Solution: 
Selecting the Issue/Need:

Once you have established the areas of need in your school 
or community, you will want to narrow your list of possibili-
ties.  Perhaps you’ve learned that you need a recycling pro-
gram or that bullying is a hot issue.  Maybe there is a grow-
ing recent immigrant population that 
needs some English language support.  
Or perhaps school lunches could be aug-
mented with fresh produce, grown locally.

One easy way to narrow your possibilities down into a man-
ageable one to few, and to build consensus for the issues 
you want to tackle, is through a “fist-to-five” voting process.

Criteria-Based Decision-Making:
First, list the possibilities for your community action, leaving 
columns to the right of the list for you to vote (0-5) based on 
the criteria you establish for the issue to be chosen.  For ex-
ample, perhaps outside funding would be required to estab-
lish a recycling program, so “funding” would become one of 
your criteria.  Maybe the timeframe for achieving the goal is 

Nobel laureate Rigoberta Menchu 
Tum of Guatemala admires youth 
mural in South Minneapolis, MN.
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longer than the time allowed, so “timeframe” becomes one of 
your criteria.  Maybe the school administrator is worried 
about whether class time should be used if the project 
doesn’t address a state standard.  

Once the criteria are established, everyone (including the 
adult advisor/teacher) votes with a 0-5 (fist to five) hand 
score, 5 being the strongest positive 
vote.  A closed fist signifies “0.”  A quick 
assessment of raised hands indicating scores 
will give you the approximate visual average for 
each of the criteria, and will allow you to narrow your 
choices, based on which project ranks highest according 
to the criteria.

Issue
Funding 
(scoring: 
1-5 scale)

Timeframe

(scoring: 
1-5 scale)

Standard

(scoring: 
1-5 scale)

Average 
(divide by 
3)

Recycling 
Criteria

3 1 5 3

Anti-bullying 
criteria

5 4 5 4.5

Community 
garden

2 1 4 2.3

(With thanks to Earth Force (www.earthforce.org) for their contribution of this ap-
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Planning Your Solution: 

Skills Assessment

For this step, we often use a “Know What 
You Know” bingo approach or skills inven-
tory to help people start to think more 
broadly about their gifts, skills, and interests.  
Maybe you’re a genius at social media or 
have extensive baby-sitting experience.  
Maybe you speak a second or third language 
fluently.  Maybe you have beautiful penman-
ship.  Maybe you’ve always wanted to try 
teaching.  This form is designed to be adapt-
able!  Figure out what skills might be key to 
the success of your project and fill in the 
squares accordingly.

For the Bingo game, first check the spaces that pertain to you.  
Then, circulate with your group to fill in as many spaces as quickly 
as possible.  You can always decide how you want to play your ver-
sion of bingo, whether your goal is the traditional straight vertical, 
horizontal, or diagonal line, or whether you want to strive for a black-
out of the entire card.  The goal is to learn new things about your 
classmates so that you have a broader understanding of what every-
one brings to the project.
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Email or send to Evernote to print.



Planning Your Solution:  

Skills Inventory

Another approach is to simply think broadly 
about all your areas of expertise, and use the 
Skills Inventory to record them.  Maybe you 
know how to make origami paper cranes.  
Maybe you’re fluent in Pig Latin. These skills 
can be the building blocks of your Action Plan.  
Please star those areas you’d be most inter-
ested in offering the project. This form is de-
signed to be adaptable! Figure out what skills 
might be key to the success of your project 
and fill in the squares accordingly.

62

KNOW WHAT YOU KNOW 
SKILLS INVENTORY

Click on the PDF to download. 
Email or send to Evernote to print.



Planning Your Solution: 
Project Planning

This next step is where you move from skills assessment to 
project-planning – figuring out who is responsible for doing 
what, by when.

There is no one way to approach this, and some blanks in 
this form may not be relevant to your project.  Some fields 
may not be filled out until later in the work.  But this form 
can serve as a guideline, helping you capture the important 
steps.

Youth group cleans up the 
yard at Oak Park Community 
Center in North Minneapolis. 63

ACTION PLANNING

Click on the PDF to download. 
Email or send to Evernote to 
print.



Now that your students have come up with their solutions 
to the challenge, now is the time for them to create imple-
mentation plans. Then allow time for the students to create 
what they need to implement their solution. 

Suggestions:

• Books for younger students

• Books for the public library

• Theater presentation

• Brochures

• Concert

• Public Service Announcement

• Other ideas from the students
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Participants in the 2014 Nobel 
Peace Prize Youth Festival cre-
ate “healing blankets” for youth 
affected by school-based vio-
lence in Red Lake, Minnesota.

Implementing Your Solution



Reflecting on Your Solution

Reflection throughout the project is key to monitoring progress, timely problem-solving, and gathering information for 
project evaluation. 

These steps can be done quickly and regularly via:
• Peace-journal written responses to prompts.
• Photo documentation of steps.
• Video reflection, each student could go into a “recording booth” to record their refections.
• Group reflection, aided by a talking “stick” 

(any object will do!) that guides the speaker 
and listeners so that one voice is heard at a time.

• “Exit tickets” at the ends of sessions for remaining questions to shape the next day or week’s project time.

Are youth and adults working together, sharing their expertise, wherever possible throughout project implementation?
Do skills match responsibilities?
How have you built time in for ongoing reflection: planning, training, processing and problem-solving?
How will you share the information with a broader, more public audience? 
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Telling Your Story and Celebrating

Now that you’ve created local change, it’s important to 
share your good work. All partners who’ve helped in the 
process will want to celebrate with you, and will likely have 
others they’d like to invite to the presentation.

It’s also important that you prepare an interactive way to 
share what you’ve learned with others, 
during the Nobel Peace Prize Festival (if 
applicable). 

Consider:

• Creating a brochure using Pages.
• Creating a book using iPhoto or Pages for younger 

students
• Create a video using iMovie.
• Write a play and act it out for another class or group.
• Create a rap or song to teach to others.
• Develop a comic strip or graphic book about the experience.
• Create a website.
• Other ideas…

Post your story on the Being the Change: Exploring 
Leadership and the Work of Nobel Peace Prize Laure-
ates Facebook Group to share with other classrooms  
around the world.
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TEACHER 
RESOURCES

CHAPTER 3
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STANDARDS: 
GRADE 4

Text Types and Purposes

CCSS.ELA-Literacy.W.4.1 Write opinion pieces on topics or texts, 
supporting a point of view with reasons and information.

CCSS.ELA-Literacy.W.4.2 Write informative/explanatory texts to ex-
amine a topic and convey ideas and information clearly.

CCSS.ELA-Literacy.W.4.3 Write narratives to develop real or imag-
ined experiences or events using effective technique, descriptive de-
tails, and clear event sequences.

Connection to Resource Guide:  Persuasive and informative writing 
involved in action-planning and implementation, plus presentation 
phase.

Production and Distribution of Writing

CCSS.ELA-Literacy.W.4.4 Produce clear and coherent writing in 
which the development and organization are appropriate to task, pur-
pose, and audience. 

CCSS.ELA-Literacy.W.4.5 With guidance and support from peers 
and adults, develop and strengthen writing as needed by planning, re-
vising, and editing. 

CCSS.ELA-Literacy.W.4.6 With some guidance and support from 
adults, use technology, including the Internet, to produce and publish 
writing as well as to interact and collaborate with others; demonstrate 
sufficient command of keyboarding skills to type a minimum of one 
page in a single sitting.
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Research to Build and Present Knowledge

CCSS.ELA-Literacy.W.4.7 Conduct short research projects that build 
knowledge through investigation of different aspects of a topic.

CCSS.ELA-Literacy.W.4.8 Recall relevant information from experi-
ences or gather relevant information from print and digital sources; take 
notes and categorize information, and provide a list of sources.

CCSS.ELA-Literacy.W.4.9 Draw evidence from literary or informa-
tional texts to support analysis, reflection, and research.

CCSS.ELA-Literacy.W.4.9b Apply grade 4 Reading standards to infor-
mational texts (e.g., “Explain how an author uses reasons and evidence 
to support particular points in a text”).

Connection to Resource Guide:  Research required from informa-
tional texts both for the history of Liberia and also for the action-
planning phase.

Range of Writing

CCSS.ELA-Literacy.W.4.10 Write routinely over extended time frames 
(time for research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences.

Connection to Resource Guide:  Peace journal entries used as re-
flection tool throughout unit.
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Minnesota Social Studies Standards, Grade 4:

4.1.1.1.1.: Democratic government depends on informed and engaged 
citizens who exhibit civic skills and values, practice civic discourse, 
vote and participate in elections, apply inquiry and analysis skills, and 
take action to solve problems and shape public policy.

Benchmark:  Describe how people take action to influence a decision 
on a specific issues; explain how local, state, national, or tribal govern-
ments have addressed that issue.

Connection to Resource Guide:  Through Action-Planning phase.

4.2.1.1.1.: People make informed economic choices by identifying their 
goals, interpreting and applying data, considering the short- and long-
run costs and benefits of alternative choices, and revising their goals 
based on their analysis.

Benchmark:  Apply a reasons decision-making process to make a 
choice.

Connection to Resource Guide:  Through the criteria-based 
decision-making process associated with selecting a project to imple-
ment.
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STANDARDS: 
GRADE 5

Minnesota Social Studies Standards, Grade 5:

5.2.1.1.1.: People make informed economic choices by identifying their 
goals, interpreting and applying data, considering the short- and long-
run costs and benefits of alternative choices and revising their goals 
based on their analysis.

Benchmark:  Apply a decision-making process to identify an alterna-
tive choice that could have been made for a historical event.  Explain 
the probably impact of that choice.

Connection to Resource Guide:  The debate related to the returned 
slaves versus indigenous peoples governing Liberia.

5.4.1.2.1.: Historical inquiry is a process in which multiple sources and 
different kinds of historical evidence are analyzed to draw conclusions 
about how and why things happened in the past.

Benchmark:  Pose questions about a topic in history, examine a vari-
ety of sources related to the questions, interpret findings and use evi-
dence to draw conclusions that address the questions.

Connection to Resource Guide:  Related to the Liberia exploration 
chapter and to the repatriation of slaves to Liberia.
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5.4.4.16.3: Rivalries among European nationals and their search for 
new opportunities fueled expanding global trade networks and, in 
North America, colonization and settlement and the exploitation of in-
digenous people and lands; colonial development evoked varied re-
sponses by indigenous nations; and produced regional societies and 
economies that included imported slave labor and distinct forms of lo-
cal government.

Benchmark: Identify the role of Europeans and West Africans in the 
development of the Atlantic slave trade.

Connection to Resource Guide:  Related to the Liberia exploration 
chapter and to the repatriation of slaves to Liberia.
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STANDARDS: 
GRADE 6

Minnesota Social Studies Standards, Grade 6:

6.1.1.1.1:  Democratic government depends on informed and engaged 
citizens who exhibit civic skills and values, practice civic discourse, 
vote and participate in elections, apply inquiry and analysis skills and 
take action to solve problems and shape public policy.

Benchmark:  Evaluate arguments about selected issues from diverse 
perspectives and frames of reference, noting the strengths, weak-
nesses, and consequences associated with the decision made on 
each issue.

Connection to Resource Guide:  The action-planning phase of this 
course of study trains students for civic action.

6.4.4.23.1: The end of the Cold War shifting geopolitical dynamics the 
intensification of the global economy and the rapidly changing technolo-
gies have given renewed urgency to debates about the United States’ 
identity, values, and role in the world.

Benchmark: Identify the push-pull factors that bring the Hmong, East 
African, Hispanic, Asian Indian, and other immigrants and refugees to 
Minnesota.

Connection to Resource Guide:  Minnesota is home to the largest 
population of Liberians outside of Liberia, part of Leymah Gbowee’s in-
terest in visiting.  The extension of these studies brings students face-
to-face with her and able to pose those questions directly.  Numerous 
local Liberian/American experts and resources also make such interac-
tions easy locally.
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PEACE JOURNAL 
PROMPTS

For extensions of learning, consider using the following as writing prompts for the peace journals.
More of Gbowee’s thoughts on peace (from her autobiography, Mighty be our Powers)

• “Peace isn’t a moment, it’s a very long process.” (pg. 168)
• On victim and perpetrator – only way to resolve civil conflict – otherwise, both remain “bound together forever – one 

waiting for apology or revenge, the other fearing retribution.”
• “An important aspect of the work of peace-building was planning and strategizing.”
• “The most important postwar help is missing: providing basic social services… Not having those resources might have 

been a reason men went to war in the first place.” (Pg. 174)
• “We’d shown women’s awesome power, but to me, our actions were the foundation of a movement, not its end prod-

ucts.” (pg. 168)
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BOOKS

Books:
• Christensen, Linda. Teaching for Joy and Justice: Re-Imagining the Language Arts Classroom. Rethinking Schools, Mil-

waukee, WI: 2009.
• Cook, Donna (Gillen), Marlyn C. Johnson, and Jackie S. Sinykin. Giving Voice to the Leader Within; Practical Ideas and 

Actions for Parents and Adults Who Work with Young People. Syren Book Co., Minneapolis, MN: 2006.
• Cooper, Helene. The House at Sugar Beach. Simon & Schuster: New York, NY: 2008.
• Diamond, Louise. The Peace Book: 108 Simple Ways to Create a More Peaceful World. Conari Press, Newburyport, 

MA: 2001.
• Gbowee, Leymah & Mithers, Carol. Mighty Be Our Powers: How Sisterhood, Prayer, and Sex Changed a Nation at War. 

Beast Books, New York, NY: 2011. 
• Kivel, Paul and Allan Creighton (of the Oakland Men’s Project). Making the Peace: A 15-Session Violence Prevention Cur-

riculum for Young People. Hunter House Publishers, Alameda, CA: 1997.
• Lederach, John Paul.  The Little Book of Conflict Transformation. Good Books, Intercourse, PA: 2003.
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• Lederach, Jean Paul. Building Peace: Sustainable Reconciliation in Divided Societies. United States Institute of Peace, 
Washington, DC: 1998.

• Leu, Lucy. Nonviolent Communication Companion Workbook: A Practical Guide for Individual Group, or Classroom 
Study. Puddle Dancer Press, Encinitas, CA: 2003.

• Lewis, Barbara A. The Kid’s Guide to Social Action. Free Spirit Publishing, Minneapolis, MN, 1998.
• Liss, Kathryn, Ed. Help Increase the Peace Program Manual: Empowering Youth Through Conflict Resolution and Com-

munity Building. The American Friends Service Committee Mid Atlantic Region, Baltimore, MD, 2004.
• Peace Child International Network. Stand Up; Speak Out: A Book About Children’s Rights. Creative Publishing Interna-

tional, Inc.: 2001 
• Reardon, Betty A. Educating for Human Dignity: Learning About Rights and Responsibilities (A K-12 Teaching Resource) 

University of Pennsylvania Press, Philadelphia, PA: 1995.
• Rosenberg, Marshall B. Nonviolent Communication: A Language of Life. PuddleDance Press, Encinitas, CA. 2005.
• Schilling, Dianne. 50 Activities for Teaching Emotional Intelligence (Levels 1, 2, and 3 – Elementary, Middle and High 

School). Pro-Ed, Austin, TX: 1996.
• Sirleaf, Ellen Johnson. This Child Will Be Great: Memoir of a Remarkable Life by Africa's First Woman President. Harper-

Collins: New York, NY: 2009.
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VIDEOS

“Pray the Devil Back to Hell” for an expanded understanding of the role of women in Liberia’s peace movements 
(http://video.pbs.org/video/2155873888)

“Ted Talk” given by Leymah Gbowee in March of 2012 at: 
http://www.ted.com/talks/leymah_gbowee_unlock_the_intelligence_passion_greatness_of_girls.html

“10 Questions with Ellen Johnson Sirleaf” 
http://www.time.com/time/video/player/0,32068,21829111001_1895370,00.html
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WEBSITES

Websites:
• youthrive.net

• On Liberian history - http://www.pbs.org/wgbh/globalconnections/liberia/essays/history/ 

• On president Ellen Johnson Sirleaf - http://www.famouspeoplelessons.com/e/ellen_johnson_sirleaf.html

• On child soldiers – http://videos.howstuffworks.com/unicef/2010-liberia-child-soldiers-from-unicef-video.htm

• For information on civic involvement, with a high school-college age focus, visit Minnesota Campus Compact’s 
“CLIO: Civic Leadership Institute Online”: http://childrenscultureconnection.org/CCC_programs.html

• For good overview information on MSF, see “How Doctors Operate in Wartimes” at:

http://news.discovery.com/tech/gear-and-gadgets/doctors-wartime-120627.htm?_ga=1.10720692.101571388.13888
04143
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• For a K-12 human rights framework for community action, service-learning, and peace education called “This is My 
Home: A Minnesota Human Rights Education Experience” visit the University of Minnesota’s Human Rights Re-
source Center: http://www.hrusa.org/thisismyhome/index.html

• For a range of K-12 peace education resources visit World Citizen, Inc.: 
http://www.peacesites.org/educators/resources

• For a global education curriculum that is standards-based, visit: http://worldsavvy.org

• For good group games, aimed at K-8, visit Peace First: http://www.peacefirst.org

• For an interactive 7th-8th grade curriculum that meets national social studies standards and connects young people 
directly, continent-to-continent, visit Children’s Culture Connection: 
http://childrenscultureconnection.org/CCC_programs.html
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Authoritarian
authoritarian |əәˌTHôriˈte(əә)rēəәn, ôˌTHär-|

adjective

a system of governance that is closed and usually ruled by a single person.

noun

an authoritarian person.

DERIVATIVES

authoritarianism noun

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Cease-fire
ceasefire |ˈsēsfīr|

noun

when fighting ends, often in wartimes. 

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Civil war
civil war |ˌsɪvɪl ˈwɔ(əә)r|

noun

a war fought within a country, often across tribal or familial lines.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Cohesion
cohesion |kōˈhēZHəәn|

noun

unity, a sense of pieces going together.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Colonialism
colonialism |kəәˈlōnēəәˌlizəәm, kəәˈlōnyəәˌlizəәm|

noun

When one country overtakes another, and rules it -- usually from afar.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities
Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Colony
colony |ˈkäləәnē|

noun (pl. colonies)

an area that is taken by an intruding force.

a group of people of one nationality or ethnic group living in a foreign city

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Corrupt
corrupt |kəәˈrəәpt|

adjective

a practice or person that is under the influence of money or power; often these practices are 
illegal.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Culture
culture |ˈkəәlCHəәr|

noun

the foods and practices that characterize a group of people..

Related Glossary Terms

Index

Chapter 2 - Here's the Situation

Drag related terms here

Find Term



Descriptor
descriptor |diˈskriptəәr|

noun

a way of describing something or someone.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Disarm
disarm |disˈärm|

verb [ with obj. ]

to take weapons away, often from warring sides.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Discrimination
discrimination |disˌkriməәˈnāSHəәn|

noun

to mistreat based on ethnicity or gender.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities
Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Domestic violence
noun

violence within a home or among family members.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Economist
economist |iˈkänəәmist|

noun

one who studies the trends and forces of money.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Elite
elite |əәˈlēt, āˈlēt|

noun

one who is of the upper class or has high status, often for reasons of wealth or family con-
nections.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Embassy
embassy |ˈembəәsē|

noun (pl. embassies)

the official office of a country in a foreign land.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Ethnic
ethnic |ˈeTHnik|

adjective

something that is rooted in a belief or racial group.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Exile
exile |ˈegˌzīl, ˈekˌsīl|

noun

one who lives outside of her or his home country.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Facilitator
facilitator |fəәˈsiliˌtātəәr]

noun

one who helps guide.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Generality
generality |ˌjenəәˈralitē|

noun (pl. generalities)

speaking in broad terms about something or someone.

Related Glossary Terms

Index
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Drag related terms here

Find Term



Ghana
Ghana |ˈgänəә|

neighboring West African country to Liberia, where President Charles Taylor held talks with 
Liberian warlords.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Guerilla
guerrilla |gəәˈriləә| (also guerilla)

noun

a person who takes untraditional, sometimes violent, approaches to solve problems.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Harmony
harmony |ˈhärməәnē|

noun (pl. harmonies)

when sounds or peoples go well together.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Immigrants
immigrant |ˈimigrəәnt|

noun

a person who comes to live permanently in a foreign country.

Related Glossary Terms

Index

Chapter 2 - Here's the Situation

Drag related terms here

Find Term



Indigenous
indigenous |inˈdijəәnəәs|

adjective

people or things that are native to a place.

Related Glossary Terms

Index
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Chapter 2 - Guiding Activities
Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Investment
investment |inˈves(t)məәnt|

noun

to support, often with money.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Literate
literate |ˈlitəәrit|

adjective

the ability to read and write.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



New World
New World |ˌn(j)u ˈwəәrld|

North and South America regarded collectively in relation to Europe, esp. after the early voy-
ages of European explorers.

Related Glossary Terms
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Nobel Laureate
Noun

A person who has received a Nobel Prize for outstanding work – given to peace-makers, 
economists, physicists, and writers.

Find more information at NobelPrize.org  http://www.nobelprize.org

Related Glossary Terms
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Drag related terms here
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Oppression
oppression |əәˈpreSHəәn|

noun

to take advantage of, often for reasons of ethnicity or gender.

Related Glossary Terms

Index
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Drag related terms here

Find Term



Perspective
perspective |pəәrˈspektiv|

noun

a particular attitude toward something; a point of view.

Related Glossary Terms
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Drag related terms here
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Physicist
physicist |ˈfizəәsist|

noun

one who studies physics, the study of movement and energy.  

Related Glossary Terms
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Drag related terms here
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Plantations
plantation |planˈtāSHəәn|

noun [ often with modifier ]

in American terms, large farms in the South, often where slaves worked.

Related Glossary Terms
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Racism
racism |ˈrāˌsizəәm|

noun

The practice of forming beliefs rooted in stereotypes about one's racial background.

Related Glossary Terms
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Drag related terms here
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Rebels
rebel

noun |ˈrebəәl|

a group of people that is rising up against the ruling people or system. 

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Refugee
refugee |ˌrefyo͝oˈjē, ˈrefyo͝oˌjē|

noun

people who have fled their homeland, often for reasons of war.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Repatriated
repatriate |rēˈpātrēˌāt, rēˈpa-|

verb [ with obj. ]

to return (or be returned) to one’s country of origin.

Related Glossary Terms
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Drag related terms here

Find Term



Republic
republic |riˈpəәblik|

noun

a democratically ruled land.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities

Drag related terms here

Find Term



Resolution
resolution |ˌrezəәˈlo͞oSHəәn|

noun

an agreement that settles something.

Related Glossary Terms
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Drag related terms here
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Successor
successor |səәkˈsesəәr|

noun

one who follows another, often in public office.

Related Glossary Terms

Index
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Drag related terms here

Find Term



Suppression
suppression |səәˈpreSHəәn|

noun

to stifle or keep quiet.

Related Glossary Terms

Index
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Drag related terms here

Find Term



United Nations
United Nations |juˈˌnaɪdɪd ˈneɪʃəәnz| (abbr.: UN)

an international organization of countries that formed after WWII to promote peace.

Related Glossary Terms

Index

Chapter 2 - Guiding Activities
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Warlord
warlord |ˈwôrˌlôrd|

noun

one who leads a group of people in war times, often with questionable practices.

Related Glossary Terms
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